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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, 
charts, tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be 
classified as Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using 
required skills or knowledge (requires more than habitual response); make a decision about how to 
proceed; identify and organize components of a whole; extend patterns; identify/describe cause and effect; 
recognize unstated assumptions; make inferences, Interpret facts; compare or contrast simple 
concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL1: Cite textual 
evidence to support 
analysis of what the text 
says explicitly as well as 
inferences drawn from 
the text.  
Beginning Learner -Refers to the 

texts to support analyses of what 

texts say explicitly. Developing 
Learner- Identifies textual 
evidence to support analyses of 
what texts say explicitly.  
Proficient Learner- Cites textual 

evidence to support analyses of 
what texts say explicitly as well as 
inferences drawn from the texts. 
Distinguished Learner- Cites 
strong and thorough textual 
evidence to support in-depth 
analyses of what texts say explicitly 
and elaborates on inferences drawn 
from the texts 

Imagery  
Genre  
Sensory Detail 
Characterization  
Explicit  
Setting  
Plot  
Inferred  
Evidence 

 Practice careful and attentive reading of 
both assigned and independent text choices  

 Use close reading strategies that encompass 
summarizing, paraphrasing, and annotating  

 Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects, which 
are not limited to non-fiction and narratives  

 Distinguish important facts and details from 
extraneous information 

 Distinguish facts that support a specific claim 
from facts that are irrelevant  

 Determine logical note-taking to ensure 
analysis support  

 Distinguish what the text infers compared to 
what is explicitly written  

  Distinguish facts that support explicit 
evidence, or determine facts that support 
inferred evidence from the text Practice 
reading texts within the prescribed time limit 
for grade-level expectations 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL2: Determine a theme 
and/or central idea of a text and 
how it is conveyed through 
particular details; provide a 
summary of the text distinct from 
personal opinions or judgments.  
Beginning Learner- Identifies 
themes or central ideas of texts and 
provides simple summaries of texts. 
Developing Learner- Describes 
themes or central ideas of texts and 
provides basic summaries of texts 
distinct from personal opinions or 

judgments. Proficient Learner -
Determines themes and/or central 
ideas of texts and how they are 
conveyed through particular details 
and provides summaries of texts 
distinct from personal opinions or 
judgments.  
Distinguished Learner- Analyzes 
themes or central ideas and how 
they are conveyed through 
particular details and provides 

Characterization  
Plot  
Structure  
Tone  
Mood  
Setting  
Diction  
Organizational Structure 
Rising Action  
Climax 
Falling Action  
Resolution 
Biased/Unbiased 
Objective  
Subjective  
Crisis  
Protagonist  
Theme 

 Understand the difference between theme 
and central idea  

 Make predictions about developing themes 
within class notes, citing evidence that 
influences an evolving opinion  

 Identify and explain how details influence 
theme and/or central idea  

 Set a purpose for reading  

 Consider literary elements such as narrative 
voice, organization, and word choice as well 
as explicit facts when determining the theme 
of a story (for example, first person 
narration might be a clue that the theme will 
be about identity or self-discovery) 

 Practice summarizing a text using facts only, 
without expressing an opinion about the text 
(this is harder than you might think!)  
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comprehensive summaries of texts 
distinct from personal opinions or 
judgments. 

 Universal 
 

 Understand that a “theme” is an author’s 
universal statement on a topic (message, 
moral, lesson) 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL3: Describe 
how a particular story’s or 
drama’s plot unfolds in a 
series of episodes as well 
as how the characters 
respond or change as the 
plot moves towards a 
resolution  
Beginning Learner -Identifies 
basic plots of particular stories or 
dramas and refers to characters.  
Developing Learner- Explains 
how plots of particular stories or 
dramas unfold and how main 

characters change. Proficient 
Learner- Describes how plots of 
particular stories or dramas unfold 
in a series of episodes as well as 
how characters respond or change 
as plots move toward resolutions. 

Distinguished Learner- Analyzes 
how the responses and changes of 
complex characters contribute to 
the plots of stories and dramas as 
they move toward resolutions. 

Plot Structure 
Characterization 
Dialogue  
Exposition 
Rising Action 
Climax 
Falling Action  
Resolution  
Static Character  
Dynamic Character 
Antagonist  
Protagonist  
Dialogue  
Conflict  
Episode  
First Person  
Narrative  
Third Person  
Narrative  
Omniscient  
Setting 

 Identify and understand the elements of 
plot: exposition, rising action, climax, falling 
action, resolution 

  Examine plot structure, highlighting the 
way in which conflict drives the action and 
influences characters in a story as well as 
how certain events and developments lead 
to others  

 Identify and understand the elements of 
characterization (a character’s thoughts, 
words, actions, appearance, experiences, 
etc.)  

 Determine which characters are the most 
important and most fully “realized” (written 
to seem like real people and not just place 
holders)  

 Understand the concept of narrative voice 
(first, second, or third person/omniscience, 
subjectivity, etc.) 

 Determine all of the author’s decisions 
within the story: what thoughts, feelings, or 
emotions is the author trying to make the 
reader feel? 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL4: Determine 
the meaning of words and 
phrases as they are used 
in a text, including 
figurative and connotative 
meanings; analyze the 
impact of a specific word 
choice on meaning and 
tone. Beginning Learner-  
Uses apparent textual evidence 
(e.g., context clues, embedded 
definitions) to determine meanings 
of words and phrases as they are 

used in texts. Developing 
Learner- Uses apparent textual 
evidence (e.g., context clues, 

Diction  
Metaphor  
Simile  
Verse  
Stanza  
Hyperbole  
Imagery  
Analogy  
Rhyme scheme  
Literal  
Rhythm  
Rhyme  

 Evaluate the effect of sound in poetry 
and in narrative, especially with regard 
to how sound itself can contribute to 
meaning, tone, or mood (for example 
“the brilliance twinkled, winking and 
sparkling in the velvet evening” feels 
quite different from “the mysterious 
flame glared and glowered in the night”)  

 Identify and know how authors use the 
major types of figurative language (for 
Sixth Grade: metaphor, simile, 
hyperbole, and personification)  
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embedded definitions) to determine 
meanings, including basic figurative 
and connotative meanings, of words 
and phrases as they are used in 
texts and identifies the impact of 
word choices on meaning and tone. 

Proficient Learner -Determines 
meanings, including figurative and 
connotative meanings, of words and 
phrases as they are used in texts 
and analyzes the impact of specific 
word choices on meaning and tone. 

Distinguished Learner- 
Determines meanings, including 
figurative and connotative 
meanings, of words and phrases as 
they are used in texts and analyzes 
and critiques the impact of specific 
word choices on meaning and tone 
(e.g., how the language evokes a 
sense of time and place, how it sets 
a formal or informal tone). 

Personification 
Alliteration 
Onomatopoeia  
Symbol  
Figurative  
Concrete  
Lyric Poem 
Narrative Poem 

 

 Review and understand the basics of 
poetic structure and language 
appropriate to Sixth Grade (ballad, free 
verse, etc.)  

 Describe the difference between 
negative and positive connotations of 
words 

 Understand the difference between 
connotation and denotation 

 
 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

  ELAGSE6RL5: Analyze 
how a particular sentence, 
chapter, scene, or stanza 
fits into the overall 
structure of a text and 
contributes to the 
development of the 
theme, setting, or plot. 
Beginning Learner- 
Identifies particular sentences, 
chapters, scenes, or stanzas that 
contribute to the overall structure 
of texts.  

Developing Learner- 
Describes how particular sentences, 
chapters, scenes, or stanzas 
contribute to the overall structure 
of texts.  

Proficient Learner- 
Analyzes how particular sentences, 
chapters, scenes, or stanzas fit into 
the overall structure of texts and 
contribute to the development of 
themes, settings, or plots.  

Distinguished Learner- 
Analyzes how sophisticated 
sentences, chapters, scenes, or 
stanzas affect the overall structure 
of texts and contribute to the 
development of themes, settings, or 
plots 

Act  
Scene  
Chapter  
Stanza  
Climax/Crisis  
Rhyme Scheme 
Internal Rhyme  
End Rhyme  
Rhythm Shift  
Arc  
Theme  
Setting  
Plot  
Characterization 

 Analyze the component parts of various 
kinds of texts and their impact on the overall 
text structure (scene, act, chapter, stanza, 
line, etc.)  

 Acquire knowledge of poetic structures ap-
propriate to Sixth Grade (including examples 
of both lyric and narrative poetry)  

 Identify and evaluate common organiza-
tional structures (e.g., chronological/logical 
order, cause and effect relationships, com-
parison and contrast, order of importance, 
problem and solution)  

 Understand voice, point of view, author’s 
purpose, genre expectations, audience, 
length, and format requirements of various 
kinds of texts 

 Read and write poetry in a variety of forms 
to better understand how a poem’s struc-
ture contributes to its development  

 Discuss text features and how they can con-
tribute to text structure  

 Discuss how tone and mood can affect the 
author’s point of view  

 Discuss point of view and how it can de-
velop the theme, setting, and plot 
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 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL6: Explain how 
an author develops the 
point of view of the 
narrator or speaker in a 
text. 
Beginning Learner- 
Identifies the narrators’ or speakers’ 
points of view in texts.  
Developing Learner- 
Describes the narrators’ or 
speakers’ points of view in texts.  

Proficient Learner- 
Explains how authors develop the 
narrators’ or speakers’ points of 
view in texts.  

Distinguished Learner- 
Analyzes how an author develops 
the narrators’ or speakers’ points of 
view in texts, citing evidence from 
the texts to support the analyses. 
 

 
 
 
 

 

Author  
Narrator  
Bias  
Perspective  
Point of View  
Protagonist  
Antagonist  
Major  
Character  
Minor  
Character  
Static  
Dynamic  
Flat Character  
Round Character  
Plot  
Conflict  
Foil  
Perspective 

 Distinguish author, protagonist, and/or nar-
rator  

 Acquire or review foundational knowledge 
of characterization and character traits  

 Acquire or review knowledge of narrative 
voice and structure (first person, third per-
son, omniscience, etc.), and be able to dis-
tinguish what is meant by “point of view” as 
it relates to narrative voice and as it relates 
to an opinion or bias  

 Understand that conflict is a driver of plot 
action; characters (along with events, set-
tings, and other elements) experience con-
flicts that propel a story (for example: char-
acters love or hate one another, experience 
an obstacle or hindrance, are torn apart by 
circumstance, etc.) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 
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 ELAGSE6RI5: Analyze how 
a particular sentence, 
paragraph, chapter, or 
section fits into the 
overall structure of a text 
and contributes to the 
development of the ideas. 
Beginning Learner- 
Identifies particular sentences, 
paragraphs, chapters, or sections 
that contribute to the development 
of key ideas in texts. 

Developing Learner- 
Describes how particular sentences, 
paragraphs, chapters, or sections 
contribute to the structure of texts 
and the development of ideas.  

Proficient Learner- 
Analyzes how particular sentences, 
paragraphs, chapters, or sections fit 
into the overall structure of texts 
and contribute to the development 
of ideas.  

Distinguished Learner- 
Evaluates why authors use 
particular sentences, paragraphs, 
chapters, or sections in the overall 
structure of texts and explains how 
they contribute to the development 
of ideas, citing evidence from texts 
as support. 

Topic sentence  
Evidence  
Support  
Transition  
Phrase  
Clause  
Introduction  
Conclusion  
Body Paragraph 
Subordinate Clause 
Independent Clause 
Modifier  
Fluency  
Quote  
Anecdote  
Logical Order 
Chronological Order 
Compare/Contrast 
Cause/Effect  
Order of Importance 
 

 Analyze and evaluate common textual 
features (e.g., paragraphs, topic sentences, 
introduction, conclusion, bibliography)  

 Analyze and evaluate common 
organizational structures (e.g., logical order, 
cause and effect relationships, comparison 
and contrast, order of importance) 

 Recognize the effective placement of topic 
sentences or thesis statements in 
informational documents  

 Note the differences in structure for 
paragraphs that present evidence, provide a 
quote, share an anecdote, or include other 
types of support  

 Recognize how specific sentences, 
paragraphs, chapters, and sections develop 
ideas 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL9: Compare 
and contrast texts in 
different forms or genres 
(e.g., stories and poems; 
historical novels and 
fantasy stories) in terms 
of their approaches to 
similar themes and topics. 
Beginning Learner- 
Identifies overtly differing textual 
elements in different forms or 
genres with similar themes or 
topics. 

Developing Learner- 

Genre 
Context  
Primary Source 
Secondary Source 
Allegory 
Compare/Contrast 
Literary Period 
Era  
Theme 

 Describe how historical and literary eras 
effect development of similar themes and 
topics 

 Analyze the historical and literary contexts of 
various stories from different genres  

 Compare and contrast subtle references to 
other texts within texts, or symbols or 
storylines that seem to represent cultural or 
historic events  

 Generalize concepts of setting, plot, 
characterization, and other narrative 
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 Identifies differing textual elements 
in different forms or genres (e.g., 
stories and poems, historical novels 
and fantasy stories) with similar 
themes or topics.  

Proficient Learner- 
Compares and contrasts texts in 
different forms or genres (e.g., 
stories and poems, historical novels 
and fantasy stories) in terms of their 
approaches to similar themes and 
topics. 

Distinguished Learner- 
 Compares, contrasts, and analyzes 
texts in different forms or genres 
(e.g., stories and poems, historical 
novels and fantasy stories) in terms 
of their approaches to similar 
themes and topics. 

elements and relate these elements to their 
real-world counterparts  

 Choose texts from a variety of authors, 
geographical and cultural contexts, genres, 
and literary periods 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

  ELAGSE6RL10: By the end 
of the year, read and 
comprehend literature, 
including stories, dramas, 
and poems, in the grades 
6-8 text complexity band 
proficiently, with 
scaffolding as needed at 
the high end of the range. 
 
 

Literary  
Fiction Informational 
Non-Fiction  
Genre Claim  
Plot  
Setting  
Character Analysis 
Annotation 
Evidence  
Inference  
Summary  
Prosody 
 
 
 
 

 Practice careful and attentive reading of 
both assigned texts and independent text 
choices  

 Read a wide variety of texts, including a vari-
ety of styles, genres, literary periods, au-
thors, perspectives, and subjects  

 Use annotation and close reading strategies  

 Read within appropriate time frame for ex-
tended text  

 Choose works from multiple genres, cul-
tures, and literary periods 

 Consider keeping a notebook of texts read 
with notes, annotations, and any relevant 
student work produced  

 Use self-correction when subsequent read-
ing indicates an earlier miscue (self-monitor-
ing and self-correcting)  

 Read with a rhythm, flow, and meter that 
sounds like everyday speech (prosody) 

 

 

 

 
    
    

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 
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 ELAGSE6RI1: Cite textual 
evidence to support 
analysis of what the text 
says explicitly as well as 
inferences drawn from 
the text. 

Beginning Learner- 

Generally refers to the texts to 
support analyses of what texts say 
explicitly. 

Developing Learner- 

 Identifies textual evidence to 
support analyses of what texts say 
explicitly.  

Proficient Learner- 

Cites textual evidence to support 
analyses of what texts say explicitly 
as well as inferences drawn from 
the texts. 

Distinguished Learner- 

Cites strong and thorough textual 
evidence to support indepth 
analyses of what texts say explicitly 
and elaborates on inferences drawn 
from the texts. 

Informative/Expository 
Fact 
Non-Fiction 
Strategy 
Rhetoric  
Annotation  
Analysis 
Summary  
Explicit 
Implicit  
Annotation 
Journal  
Primary  Source  
Secondary Source 
Journalism 

 Practice close reading of both assigned texts 
and independent text choices  

 Read a wide variety of non-fiction texts, 
including a variety of styles, genres, 
historical periods, authors, perspectives, and 
subjects  

 Move towards consistently responding to 
text in an analytical way by using methods 
such as close reading  

 Move towards consistently analyzing 
arguments from opinion (analysis is the 
positing of a thesis about a text based solely 
on an unbiased evaluation of the rhetorical 
elements, e.g., appeals to logic, emotion, or 
authority, parallelism, logical fallacies, 
diction)  

 Produce evidence from the text for all claims 
and inferences, both in academic work and 
collaborative discussion  

 Discuss in detail the differences between 
explicit and inferred  

 Distinguish between evidence that strongly 
supports a claim or position, and details that 
may be irrelevant or extraneous  

 Discuss how to develop a claim, argument, 
and counterclaim  

 Annotate texts as you read 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI2: Determine a 
central idea of a text and 
how it is conveyed 
through particular details; 
provide a summary of the 
text distinct from 
personal opinions or 
judgments. 
Beginning Learner- 
Identifies central ideas of texts and 
provides simple summaries of texts.  

Developing Learner- 
Describes central ideas of texts and 
provides basic summaries of texts 
distinct from personal opinions or 
judgments.  

Proficient Learner- 
Determines central ideas of texts 
and how they are conveyed through 

Summary  
Paraphrase  
Bias  
Editorial  
Subjective  
Objective  
Central idea  
Abstract  
Introduction  
Supporting  
Extraneous  
Objective  
Subjective  
Fact  
Opinion 

 Understand a central idea  

 Practice constructing objective summaries 
that are completely free from editorial bias  

 Avoid using the word “I” when writing 
responses to informational texts  

 Keep annotations that can later be used to 
support an analysis of each piece of 
supporting evidence provided by the author 
for his or her claims 
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particular details and provides 
summaries of texts distinct from 
personal opinions or judgments. 

Distinguished Learner- 
Analyzes central ideas of the texts 
and how they are conveyed through 
particular details and provides 
objective summaries of texts. 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI3: Analyze in 
detail how a key 
individual, event, or idea 
is introduced, illustrated, 
and elaborated in a text 
(e.g., through examples or 
anecdotes). 
Beginning Learner- 
Identifies how key individuals, 
events, or ideas are introduced and 
illustrated in texts.  

Developing Learner- 
Explains how key individuals, 
events, or ideas are introduced, 
illustrated, and elaborated in texts.  

Proficient Learner- 
 
Analyzes in detail how key 
individuals, events, or ideas are 
introduced, illustrated, and 
elaborated in texts (e.g., through 
examples or anecdotes).  

Distinguished Learner- 
Analyzes in detail how key 
individuals, events, or ideas are 
introduced, illustrated, and 
elaborated in texts (e.g., through 
examples or anecdotes) and uses 
evidence from texts to evaluate 
relationships among key individuals, 
events, or ideas. 

 
 
 

Anecdote  
Analogy  
Attention Grabber 
Abstract  
Body  
Conclusion  
Introduction  
Topic/Topic Sentence 
Organizational  
Strategy  
Thesis 

 Read closely to determine how authors 
develop key individual, event, or idea in a 
text  

 Explain how individuals within an 
informational text are identified and what 
traits they possesses  

 Analyze the significance of a key individual, 
event, or idea in a text 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI4: Determine 
the meaning of words and 
phrases as they are used 
in a text, including 
figurative, connotative, 
and technical meanings. 
Beginning Learner- 

Domain-Specific 
Figurative 
Connotation/Connotative 
Denotation 
Concrete  
Literal  
Idiom  

 Skills/Concepts for Students:  

 Study the effect of sound, form, and non-
literal language (such as idioms and figures 
of speech) to aid in comprehension of 
complex informational text Evaluate how an 
author’s use of words creates tone, mood, 
or focus in informational text  
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Uses apparent textual evidence 
(e.g., context clues, embedded 
definitions) to determine meanings 
of words and phrases as they are 
used in texts. 

Developing Learner- 
Uses apparent textual evidence 
(e.g., context clues, embedded 
definitions) to determine meanings, 
including basic figurative, 
connotative, and technical 
meanings, of words and phrases as 
they are used in texts 

Proficient Learner- 
Uses apparent and inferential 
textual evidence to determine 
meanings, including figurative, 
connotative, and technical 
meanings, of words and phrases as 
they are used in texts. 

Distinguished Learner- 
Uses apparent and inferential 
textual evidence to determine 
meanings, including figurative, 
connotative, and technical 
meanings, of nuanced words and 
phrases as they are used in texts. 

Nuance  
Metaphor  
Allusion  
Simile  
Hyperbole  
Root  
Suffix  
Affix 

 Understand and apply knowledge of how 
diction changes for varying audiences and 
purposes  

 Acquire and apply knowledge of domain-
specific terms for certain kinds of 
informational texts (such as contracts or 
applications)  

 Determine pronunciations, meanings, 
alternate word choices, parts of speech, and 
etymologies of words as needed, using 
context to aid in identifying the meaning of 
unfamiliar words 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI6: Determine 
an author’s point of view 
or purpose in a text and 
explain how it is conveyed 
in the text. 
Beginning Learner- 
Identifies authors’ explicitly stated 
purposes in texts.  

Developing Learner- 
Identifies authors’ points of view or 
purposes in texts and gives 
examples of how these views are 
conveyed.  

Proficient Learner- 
Determines authors’ points of view 
or purposes in texts and explains 
how the views are conveyed in the 
texts.  

Distinguished Learner- 
Analyzes authors’ points of view 
and purposes in texts and provides 
strong textual evidence to show 
how the authors’ purposes are 
conveyed in texts. 

 
 
 

Bias  
Audience  
Purpose  
Point of View  
Speaker  
Occasion  
Counter-claim  
Summary 

 Recognize and trace the development of an 
author’s argument, point of view, or 
perspective in text  

 Be alert for author bias both when it is overt 
and when it subtle; subtle bias is often 
expressed through diction (“she left the 
party” compared to “she fled the party”)  

 Notice whether or not an author addresses 
counter-claims (the opinions of those who 
might disagree with him or her) in an 
argument  

 Practice summarizing works without 
editorial bias and be alert for unintended 
bias in self-produced work 
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 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI7: Integrate 
information presented in 
different media or 
formats (e.g., visually, 
quantitatively) as well as 
in words to develop a 
coherent understanding 
of a topic or issue. 
Beginning Learner- 
Identifies information presented in 
different media or formats (e.g., 
visually, quantitatively) as well as in 
words.  

Developing Learner- 
Integrates information presented in 
different media or formats (e.g., 
visually, quantitatively) as well as in 
words to show a general 
understanding of the topics or 
issues. 

Proficient Learner- 
Integrates information presented in 
different media or formats (e.g., 
visually, quantitatively) as well as in 
words to develop coherent 
understandings of topics or issues. 

Distinguished Learner- 
Synthesizes information presented 
in different media or formats (e.g., 
visually, quantitatively) as well as in 
words to develop comprehensive 
understandings of topics or issues. 

 

Media/Medium  
Digital  
Film  
Print Journalism 
Multimodal/multimedia 
Quantitative  
Qualitative  
PowerPoint  
Prezi  
Wiki  
Blog Broadcast 

 Use means of technology on a daily basis 
allowing students to participate in these 
activities  

 Acquire basic knowledge of elements of 
various media such as, but not limited to: 
Google Drive, PowerPoint, Prezi, 
Photoshow, Slideshark  

 Understand and develop an idea of a digital 
footprint using different media or formats  

 Evaluate the ways in which elements of text 
translate to other media (for example: the 
tone of voice a speaker uses to read various 
news stories)  

 Gather information from multiple media 
sources to show meaning about a topic or 
issue 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI8: Trace and 
evaluate the argument 
and specific claims in a 
text, distinguishing claims 
that are supported by 
reasons and evidence 
from claims that are not. 
Beginning Learner- 
Identifies the argument and specific 
claims that are supported in texts.  

Developing Learner- 
Traces arguments and specific 
claims in texts, using reasoning 
and/or evidence from texts as 
support.  

Proficient Learner- 

Claim  
Reasoning  
Evidence  
Support  
Valid  
Logic  
Bandwagon  
Pathos  
Logos  
Ethos  
Testimonial Plain  
Folks  
Induction  
Deduction  

 Apply knowledge of common organizational 
structures for arguments (e.g., cause and 
effect)  

 Acquire or review knowledge of the 
persuasive techniques commonly used in 
argument (bandwagon, appeal to authority, 
etc. – see vocabulary below)  

 Differentiate between inductive and 
deductive reasoning  

 Provide valid and logical evidence and 
support for all claims, formal or informal, 
and require the same from discourse with 
others 
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Traces and evaluates arguments 
and specific claims in texts, 
distinguishing claims that are 
supported by reasons and evidence 
from claims that are not.  

Distinguished Learner- 
Traces and evaluates arguments 
and specific claims in texts, 
explaining why the reasoning 
and/or evidence supports or does 
not support the claims. 

Hasty Generalization 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI9: Compare 
and contrast one author’s 
presentation of events 
with that of another (e.g., 
a memoir written by and 
a biography on the same 
person). 
Beginning Learner- 
Identifies explicit similarities and 
differences between one author’s 
presentation of events with that of 
another author.  

Developing Learner- 
Compares and contrasts one 
author’s presentation of important 
events with that of another author.  

Proficient Learner- 
Compares and contrasts one 
author’s presentation of events 
with that of another (e.g., a memoir 
by one person and a biography of 
the same person). 

Distinguished Learner- 
Compares and contrasts one 
author’s presentation of events 
with that of another (e.g., a memoir 
by one person and a biography of 
that person) and provides strong 
evidence from the texts to illustrate 
the impact of the different 
presentations. 

 

Compare/contrast  
Spin  
Bias  
Venn Diagram 
Interpretation  
Conflict  
Point of view  
Validity  
Rhetoric 

 Purposefully seek out contrasting view 
points on a subject before drawing 
conclusions; always check facts 

 Read a wide variety of texts across genres, 
historical periods, styles, and points of view, 
in order to compare and contrast events  

 Apply knowledge of logical fallacies and 
rhetorical strategies when comparing texts 
on the same topic 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W3: Write 
narratives to develop real 
or imagined experiences or 
events using effective 
technique, relevant 
descriptive details, and 
well-structured event 
sequences. a. Engage and 
orient the reader by 
establishing a context and 
introducing a narrator 
and/or characters; 
organize an event 
sequence that unfolds 
naturally and logically. b. 
Use narrative techniques 
(such as dialogue, pacing, 
and description) to develop 
experiences, events, 
and/or characters. c. Use a 
variety of transition words, 
phrases, and clauses to 
convey sequence and 
signal shifts from one time 
frame or setting to 
another. d. Use precise 
words and phrases, 
relevant descriptive details, 
and sensory language to 
convey experiences and 
events. e. Provide a 
conclusion that follows 
from the narrated 
experiences or events. 
Beginning Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using few effective 
techniques, relevant details, and well-
structured event sequences: 
introduces characters and some 
events; uses simple narrative 
techniques, such as dialogue, to 
develop the events and/or 
characters; uses some transitions to 

Plot  
Setting  
Characterization  
Static  
Dynamic  
Plot Structure  
Sensory Detail  
Diction  
Syntax  
Imagery  
Figurative Language 
Pacing  
Dialogue  
Flashback 
Foreshadowing 

 Develop a clear, coherent text that tells a story 
or develops an idea 

 Show awareness of audience and purpose  

 Understand the elements of plot and the ways in 
which conflict drives plot action  

 Establish and develop a plot, setting, point of 
view, narrative voice, and style  

 Choose details carefully, employing knowledge 
of literary elements such as diction, syntax, and 
figurative language  

 Develop characters effectively, exhibiting 
knowledge of characterization, traits, and types 
(such as static and dynamic) 
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signal shifts in time frames; uses 
words and phrases to convey pictures 
of the experiences and/or events; 
and provides simple conclusions. 

Developing Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using some effective 
techniques, some details, and event 
sequences: engages the reader by 
introducing characters and providing 
a sequence of events; uses some 
dialogue, pacing, and description to 
develop experiences, events, and/or 
characters; uses basic techniques to 
show that one event builds on 
another while creating the sequence 
of events; uses appropriate words 
and phrases and telling details to 
convey experiences and/or events; 
and provides conclusions that follow 
from what is experienced over the 
course of the text. 

Proficient Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using effective techniques, 
relevant descriptive details, and well-
structured event sequences: engages 
and orients the reader by establishing 
a context and introducing a narrator 
and/or character; organizes an event 
sequence that unfolds naturally and 
logically; uses narrative techniques, 
such as dialogue, pacing, and 
description, to develop experiences, 
events, and/or characters; uses a 
variety of transition words, phrases, 
and clauses to convey sequence and 
signal shifts from one time frame or 
setting to another; uses precise 
words and phrases, relevant 
descriptive details, and sensory 
language to convey experiences and 
events; and provides a conclusion 
that follows from the narrated 
experiences or events. 

Distinguished Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using highly effective 
techniques, descriptive details, and 
clear, well-structured event 
sequences: engages and orients the 
reader by establishing a context and 
introducing a strong narrator and/or 
character; creates effective and 
smooth progressions of events; uses 
narrative techniques, such as 
dialogue, pacing, and description, to 
effectively develop experiences, 
events, and/or characters; uses a 
variety of effective transition words, 
phrases, and clauses to convey 
sequence and signal shifts from one 
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time frame to another; uses precise 
words and phrases, relevant and 
descriptive details, and sensory 
language to convey vivid pictures of 
the experiences and events; and 
provides engaging conclusions that 
follow from and reflect on what is 
experienced, observed, or resolved 
over the course of the text. 

 
Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W4:  
Produce clear and coherent 
writing in which the 
development, organization, 
and style are appropriate 
to task, purpose, and 
audience 
Beginning Learner- 
Produces writing in which the 
development, organization, and style 
are inadequate to tasks, purposes, 
and audiences. 
Developing Learner- 
Produces writing in which the 
development, organization, and style 
are inadequate or incomplete to 
tasks, purposes, and audiences. 
Proficient Learner- 
Produces clear and coherent writing 
in which development, organization, 
and style are appropriate to tasks, 
purposes, and audiences. 
Distinguished Learner- 
Produces effective writing in which 
the development, organization, and 
style are complete and appropriate to 
tasks, purposes, and audiences. 
 

Organizational Structure 
Transition  
Context  
Audience  
Purpose  
Prewriting 
Drafting  
Editing  
Publishing 
 Focus  
Academic Style (MLA, 
APA)  
Domain-Specific 
Co-writing  
Genre  
Format 

 Produce writing that establishes an 
appropriate organizational structure, 
sets a context, and engages the reader  

 Maintain a focus on audience and 
purpose throughout  

 Use a formal academic style, as 
recommended  

 Cite appropriately and avoid plagiarism  

 Use traditional structures for conveying 
information  

 Employ appropriate vocabulary, whether 
that is domain-specific, academic, 
colloquial, or informal  

 Exhibit knowledge of literary and 
rhetorical elements in writing, as 
appropriate 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W5:  
With some guidance and 
support from peers and 
adults, develop and 
strengthen writing as 
needed by planning, 
revising, editing, rewriting, 
or trying a new approach. 
Beginning Learner- 
With guidance and support from 
peers and adults, develops and 
strengthens writing as needed by 

Writing Process 
Development  
Strategy  
Fluency  
Diction  
Organization  
Planning  
Revising  
Editing  
Drafting  
Peer  

 Practice using multiple steps in your writing 
as often as possible, with special focus on 
the evolution of your piece between the first 
and second drafts  

 Do not skip the pre-writing step; it is difficult 
to get somewhere efficiently when you don’t 
really know where you are going  

 Emulate the styles of writers you admire in 
order to broaden your scope and skill set  

 Note the suggestion in standard W5 to “try a 
new approach,” and be aware that 
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planning, revising, editing, and 
rewriting. 
Developing Learner- 
With guidance and support from 
peers and adults, develops and 
strengthens writing as needed by 
planning, revising, editing, rewriting, 
or trying new approaches. 
Proficient Learner- 
With minimal guidance and support 
from peers and adults, develops and 
strengthens writing as needed by 
planning, revising, editing, rewriting, 
and trying new approaches. 
Distinguished Learner- 
With support from peers and adults, 
develops and strengthens writing as 
needed by using strategic planning, 
concise revising, accurate editing and 
rewriting, and trying new 
approaches. 

 

Grammar  
Conventions  
Brainstorm 

sometimes it is best to make a new start 
when editing is not yielding the desired 
results  

 Review and maintain knowledge of the basic 
grammatical, spelling, capitalization, and 
punctuation rules of standard English; 
sometimes these can become rusty as a 
student progresses past the elementary 
grades 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W6:  
Use technology, including 
the Internet, to produce 
and publish writing as well 
as to interact and 
collaborate with others. 
Beginning Learner- 
Attempts to use technology to 
produce writings and uses basic 
keyboarding skills to type writings 
that may take longer than one sitting. 
Developing Learner- 
Uses technology to produce and 
publish basic writings as well as to 
interact with others and uses 
sufficient keyboarding skills to type 
three pages. 
Proficient Learner- 
Uses technology, including the 
Internet, to produce and publish 
writings as well as to interact and 
collaborate with others and 
demonstrates sufficient command of 
keyboarding skills to type a minimum 
of three pages in a single sitting. 
Distinguished Learner- 
With minimal guidance and support, 
uses technology, including the 
Internet, to produce and publish 
highly effective types of writings as 
well as to interact and collaborate 
with others and demonstrates strong 
keyboarding skills. 
 

Multimedia  
Digital  
Multimodal  
Internet  
Podcast 
Website  
Wiki  
Skype  
Prezi  
Platform  
Flipchart 
Promethean/Smart 
board  
Programming language 
Publish  
Blog 

 Learn about and use the latest software for 
gathering and sharing information  

 Suggest new technologies for the classroom, 
and encourage peers and instructors to 
explore new technologies  

 Acquire keyboarding skills adequate to 
produce text in the quantities and within the 
time limits required  

 Give credit for works used in essays, and 
avoid plagiarism  

 Publish work both to an audience of 
classmates and, digitally, to the general 
public (on a variety of platforms)  

 Peruse the sites for other classes and 
students across the country to see the 
writing of others 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W7:  
Conduct short research 
projects to answer a 
question, drawing on 
several sources and 
refocusing the inquiry 
when appropriate. 
Beginning Learner- 
Conducts basic research projects to 
answer simple questions and uses 
individual pieces of information from 
sources on topic. 
Developing Learner- 
Conducts short research projects to 
answer simple questions, drawing on 
several sources. 
Proficient Learner- 
Conducts short research projects to 
answer questions, drawing on several 
sources and refocusing the inquiry 
when appropriate. 
Distinguished Learner- 
Conducts short research projects to 
answer complex questions, drawing 
on several high quality sources and 
refocusing the inquiry when 
appropriate. 

Research  
Inquiry  
Focused question  
Source  
Citation  
Annotation  
Archive  
Access  
Platform  
Thesis 
Hypothesis  
Manuscript style 
Navigate  
Website  
Valid  
Reliable  
Investigation  
Digital 

 Apply knowledge of which venues and 
resources are most appropriate for a given 
search (i.e., when you need to access 
scientific journal articles as opposed to 
archived news footage)  

 Use background knowledge and considered 
judgment when evaluating sources for 
research  

 Give credit for sources used and avoid 
plagiarism  

 Use common sense in limiting the focus of 
your inquiries (“hurricanes of the last 
decade” as opposed to “weather”)  

 Remember to always consult multiple 
sources in multiple formats to establish the 
validity of your information 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W8:  
Gather relevant 
information from multiple 
print and digital sources; 
assess the credibility of 
each source; and quote or 
paraphrase the data and 
conclusions of others while 
avoiding plagiarism and 
providing basic 
bibliographic information 
for sources. 
Beginning Learner- 
Gathers basic information from print 
and digital sources, quotes or 
paraphrases data and conclusions 
from a credible source, avoids 
plagiarism, and notes the source used 
to obtain information. 
Developing Learner- 
Gathers relevant information from 
multiple print and digital sources, 

Print Source  
Digital Source 
Summarize  
Paraphrase  
Plagiarism  
Citation  
Annotation 
Platform  
Website  
Portal  
Navigation  
Integration  
Synthesis  
Chicago Style  
Turabian Style 

 Apply knowledge of which venues and 
resources are most appropriate for a given 
search (i.e., when you need to access 
scientific journal articles as opposed to 
archived news footage)  

 Use background knowledge and considered 
judgment when evaluating sources for 
research  

 Give credit for work that you use and avoid 
plagiarism  

 Accurately summarize with bias  

 Annotate formally and informally  

 Learn about and use the latest digital trends 
for gathering and sharing information  

 Suggest new technologies for the classroom, 
and encourage peers and instructors to 
explore new technologies  
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assesses the credibility of sources, 
provides some quotes or paraphrases 
to support the data and conclusions 
of others, avoids plagiarism, and 
provides a list of sources used. 
Proficient Learner- 
Gathers relevant information from 
multiple print and digital sources, 
assesses the credibility of each 
source, and quotes or paraphrases 
the data and conclusions of others 
while avoiding plagiarism and 
providing basic bibliographic 
information for sources. 
Distinguished Learner- 
Gathers relevant information from 
multiple authoritative print and 
digital sources efficiently, assesses 
the credibility of all sources, 
integrates highly effective quotes or 
paraphrases strong data and 
conclusions of others while avoiding 
plagiarism and providing standard 
bibliographic information for sources. 
 
 
 

 

 Acquire keyboarding skills adequate to 
produce text in the quantities and within the 
time limits required 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W9:  
Draw evidence from 
literary or informational 
texts to support analysis, 
reflection, and research. 
 

Literary  
Informational  
Summary  
Paraphrase  
Analysis  
Rhetoric  
Diction  
Syntax  
Tone  
Imagery 
 Figurative language 
Argument  
Claim  
Evidence  
Evaluate 

 Review knowledge of literary elements (such 
as diction, syntax, tone, imagery, and 
figurative language) to support analysis, 
reflection, and research  

 Incorporate commentary on how and why 
the author employs specific strategies (e.g., 
organizational ploys, literary elements, 
rhetorical strategies, etc.) to achieve desired 
effects  

 Produce writing that establishes an 
appropriate organizational structure, sets a 
context, and engages the reader when 
producing analysis of literary elements or 
rhetorical strategies in essay form 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6SL1:  
Engage effectively in a 
range of collaborative 
discussions (one-on-one, in 
groups, and teacher-led) 
with diverse partners on 

Brainstorm  
Discussion 
 Presentation  
Collegial  
Relevant  
Observation  

 Actively engage in collaborative discussions 
within your classroom  

 Firmly shake hands, make appropriate eye 
contact, speak loudly enough to be heard, 
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Sixth Grade topics, texts, 
and issues, building on 
others’ ideas and 
expressing their own 
clearly. a. Come to 
discussions prepared, 
having read or studied 
required material; explicitly 
draw on that preparation 
by referring to evidence on 
the topic, text, or issue to 
probe and reflect on ideas 
under discussion. b. Follow 
rules for collegial 
discussions, set specific 
goals and deadlines, and 
define individual roles as 
needed. c. Pose and 
respond to specific 
questions with elaboration 
and detail by making 
comments that contribute 
to the topic, text, or issue 
under discussion. d. Review 
the key ideas expressed 
and demonstrate 
understanding of multiple 
perspectives through 
reflection and 
paraphrasing. 
Beginning Learner- 
Demonstrates limited understanding 
of the conventions of standard 
English grammar and usage when 
writing or speaking: inconsistently 
uses pronouns in the proper case, 
inconsistently recognizes 
inappropriate shifts in pronoun 
number and person, and recognizes 
variations from standard English and 
uses simple strategies to improve 
expression in conventional language. 
Developing Learner- 
Demonstrates understanding of the 
conventions of standard English 
grammar and usage when writing or 
speaking: ensures that pronouns are 
in the proper case, uses intensive 
pronouns, recognizes inappropriate 
shifts in pronoun number and person, 
recognizes vague pronouns, and 
recognizes variations from standard 
English and uses strategies to 

Evidence  
Explicit  
Implicit  
Collaborate  
Diverse  
Express  
Articulate  
Tolerance  
Alternative 

and observe other common courtesies in 
your discourse with others  

 Take notes, if necessary, to scaffold attentive 
listening and to jot down comments you may 
want to link, synthesize, or build upon  

 Apply knowledge of bias and unsupported 
arguments or claims when evaluating 
information from others  

 Be proactive in taking a leadership role when 
necessary, setting goals and helping to 
discern roles for team members 
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improve expression in conventional 
language. 
Proficient Learner- 
Demonstrates command of the 
conventions of standard English 
grammar and usage when writing or 
speaking: ensures that pronouns are 
in the proper case, uses intensive 
pronouns, recognizes and corrects 
inappropriate shifts in pronoun 
number and person, recognizes and 
corrects vague pronouns, and 
recognizes variations from standard 
English in his or her own and others’ 
writing and speaking and identifies 
and uses strategies to improve 
expression in conventional language. 
Distinguished Learner- 
Demonstrates thorough command of 
the conventions of standard English 
grammar and usage when writing or 
speaking: ensures that pronouns are 
in the proper case, uses intensive 
pronouns, recognizes and corrects 
inappropriate shifts in pronoun 
number and person, recognizes and 
corrects vague pronouns, and 
recognizes variations from standard 
English and identifies and uses 
strategies to improve expression in 
conventional language. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6SL2: 
Interpret information 
presented in diverse media 
and formats (e.g., visually, 
quantitatively, orally) and 
explain how it contributes 
to a topic, text, or issue 
under study. 
Beginning Learner- 
Demonstrates limited understanding 
of the conventions of standard 
English capitalization, punctuation, 
and spelling when writing: 
inconsistently uses punctuation (e.g., 
commas, parentheses, dashes) to set 
off nonrestrictive/parenthetical 
elements and spells simple grade-
appropriate words correctly 
Developing Learner- 
Demonstrates understanding of the 
conventions of standard English 
capitalization, punctuation, and 
spelling when writing: usually uses 
punctuation (e.g., commas, 
parentheses, dashes) to set off 
nonrestrictive/parenthetical 

Media  
Format  
Analysis  
Evidence  
Platform  
Diverse  
Digital  
Film  
Print  
Qualitative  
Quantitative  
Literal  
Figurative  
Aesthetic 

 Maintain and continue to build upon 
knowledge of and expertise in media 
applications, software, and platforms for 
presentation  

 Acquire knowledge of aesthetic elements of 
various media (color, lighting, and camera 
angle in visual media, for example) and 
determine their impact on presentation 
formats  

 Explore many types of media in order to be 
an effective critic and user of all types of 
platforms for communication  

 Speak with prosody and fluency when 
speaking  

 Listen to audio versions of text 
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elements and spells gradeappropriate 
words correctly. 
Proficient Learner- 
Demonstrates command of the 
conventions of standard English 
capitalization, punctuation, and 
spelling when writing: uses 
punctuation (e.g., commas, 
parentheses, dashes) to set off 
nonrestrictive/parenthetical 
elements and spells correctly. 
Distinguished Learner- 
Demonstrates sophisticated 
command of the conventions of 
standard English capitalization, 
punctuation, and spelling when 
writing: uses punctuation (e.g., 
commas, parentheses, dashes) to set 
off nonrestrictive/parenthetical 
elements and spells correctly. 
 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6SL3:  
Delineate a speaker’s 
argument and specific 
claims, distinguishing 
claims that are supported 
by reasons and evidence 
from claims that are not. 
Beginning Learner- 
Attempts to use knowledge of 
language and its conventions when 
writing, speaking, reading, or 
listening: uses simple variations in 
sentence patterns for meaning, 
reader/listener interest, and style 
while attempting to maintain 
consistency in style and tone. 
Developing Learner- 
Applies knowledge of language and 
its conventions when writing, 
speaking, reading, or listening: at 
times uses varying sentence patterns 
for meaning, reader/listener interest, 
and style while displaying some 
evidence of maintaining consistency 
in style and tone. 
Proficient Learner- 
Uses knowledge of language and its 
conventions when writing, speaking, 
reading, or listening: varies sentence 
patterns for meaning, reader/listener 
interest, and style while maintaining 
consistency in style and tone. 
Distinguished Learner- 
Uses highly effective knowledge of 
language and its conventions when 
writing, speaking, reading, or 
listening: uses complex and varying 

Argument  
Persuasion  
Claim  
Counter-claim  
Evidence  
Support  
Audience 
Fallacy  
Reasoning  
Distortion  
Spin  
Point of view  
Bias  
Author’s purpose 

 Apply knowledge about logic and evidence 
when evaluating a speaker’s claims  

 Address speaker bias and counter-claims 
when evaluating a speaker’s argument  

 Understand and effectively analyze a 
speaker’s use of rhetorical strategies (appeal 
to emotion or authority, for example), 
including fallacies (such as bandwagon)  

 Distinguish claims supported by 
reasons/evidence from claims that are not  

 Match author’s claims with evidence which 
supports the claim(s) 
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sentence patterns for meaning, 
reader/listener interest, and style 
while maintaining a highly effective 
consistency in style and tone. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6SL4:  
Present claims and 
findings, sequencing ideas 
logically and using 
pertinent descriptions, 
facts, and details to 
accentuate main ideas or 
themes; use appropriate 
eye contact, adequate 
volume, and clear 
pronunciation. 
Beginning Learner- 
Uses highly effective knowledge of 
language and its conventions when 
writing, speaking, reading, or 
listening: uses complex and varying 
sentence patterns for meaning, 
reader/listener interest, and style 
while maintaining a highly effective 
consistency in style and tone. 
Developing Learner- 
Usually determines or clarifies the 
meaning of unknown and multiple-
meaning words and phrases, 
choosing from a range of strategies: 
uses context clues and/or common 
Greek and Latin affixes and roots as 
clues to the meaning of words; 
consults provided reference materials 
(e.g., dictionaries, glossaries, 
thesauruses), both print and digital, 
to find the pronunciations, meanings, 
or parts of speech of various words; 
and verifies the preliminary 
determination of the meaning of a 
word or phrase. 
Proficient Learner- 
Determines or clarifies the meaning 
of unknown and multiple-meaning 
words and phrases, choosing flexibly 
from a range of strategies: uses 
context as a clue to the meaning of 
words or phrases; uses common 
Greek and Latin affixes and roots as 
clues to the meaning of words; 
consults provided reference materials 
(e.g., dictionaries, glossaries, 
thesauruses), both print and digital, 
to find the pronunciation of words or 
determine or clarify their meaning 
and part of speech; and verifies the 
preliminary determination of the 
meaning of a word or phrase (e.g., by 

Pacing  
Fluency  
Diction  
Eye Contact 
Presence  
Poise  
Confidence  
Coherence  
Validity  
Inflection 
Evidence 
Logic 

 Work consistently towards becoming 
comfortable with presenting to peers and to 
adults  

 Practice presenting in front of a friend or a 
mirror to get feedback on pacing, eye 
contact, volume, etc.  

 Record and practice presenting orally in 
order to assess pacing, volume, and 
inflection  

 Employ academic knowledge of valid 
argument construction, evidence, and logic 
gained from reading and writing arguments 
in oral delivery of argument  

 Adapt speech as necessary for formal and 
informal presentations 
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checking the inferred meaning in 
context or in a dictionary). 
Distinguished Learner- 
Authoritatively determines or clarifies 
the meaning of unknown and 
multiple meaning words and phrases, 
choosing from a range of strategies: 
uses context as a clue to the meaning 
of a word or phrase, uses common 
Greek and Latin affixes and roots as 
clues to the meaning of a word, 
consults provided reference materials 
as needed, and verifies the 
preliminary determination of the 
meaning of a word or phrase. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6SL5: 
Include multimedia 
components (e.g., graphics, 
images, music, sound) and 
visual displays in 
presentationsto clarify 
information. 
Beginning Learner- 
Attempts to show an understanding 
of figurative language and word 
relationships in word meanings: 
recognizes figures of speech, uses the 
relationship between particular 
words (e.g., cause/effect, part/whole, 
item/category) to better understand 
each of the words, and at times 
distinguishes among the 
connotations of words with similar 
denotations (e.g., stingy, scrimping, 
economical, unwasteful, thrifty). 
Developing Learner- 
Demonstrates a basic understanding 
of figurative language, word 
relationships, and nuances in word 
meanings: identifies figures of speech 
in context, uses the relationship 
between particular words (e.g., 
cause/effect, part/whole, 
item/category) to better understand 
each of the words, and distinguishes 
among the connotations of words 
with similar denotations (e.g., stingy, 
scrimping, economical, unwasteful, 
thrifty). 
Proficient Learner- 
Demonstrates understanding of 
figurative language, word 
relationships, and nuances in word 
meanings: interprets figures of 
speech in context, uses the 
relationship between particular 
words (e.g., cause/effect, part/whole, 
item/category) to better understand 

Integration  
Multimedia  
Claim  
Evidence  
Digital  
Skype  
Prezi  
Multimodal 
Promethean/Smart 
Board  
Podcast  
Website  
Wiki  
Skype  
Prezi  
Flipchart 

 Learn about and use the latest digital trends 
for gathering and sharing information  

 Suggest new technologies for the classroom 
and encourage peers and instructors to 
explore new technologies  

 Utilize knowledge acquired from other 
standards regarding supporting claims with 
evidence and integration/synthesis of 
evidence into a coherent claim  

 Effectively communicate ideas in visual 
display 
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each of the words, and distinguishes 
among the connotations of words 
with similar denotations (e.g., stingy, 
scrimping, economical, unwasteful, 
thrifty). 
Distinguished Learner- 
Demonstrates command of figurative 
language, sophisticated word 
relationships, and slight nuances in 
word meanings: interprets advanced 
figures of speech in context, 
evaluates the sophisticated 
relationship between particular 
words to better understand each of 
the words, and distinguishes among 
the connotations of words with 
similar denotations (e.g., stingy, 
scrimping, economical, unwasteful, 
thrifty) while applying these types of 
words in speaking and writing. 
 

 
 

 
 

Sample Questions 
ELAGSE6RL1: Cite textual evidence to support analysis of what the text says explicitly as well as infer-
ences drawn from the text.  
ELAGSE6RL2:  Determine a theme and/or central idea of a text and how it is conveyed through partic-
ular details; provide a summary of the text distinct from personal opinions or judgments.  
ELAGSE6RL3:  Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well 
as how the characters respond or change as the plot moves towards a resolution. 
ELAGSE6RL4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on Sixth Grade reading and content, choosing flexibly from a range of strategies. 
ELAGSE6RL9: Compare and contrast texts in different forms or genres (e.g., stories and poems; histori-
cal novels and fantasy stories) in terms of their approaches to similar themes and topics. 
 

 

Excerpt from "The Story of Prometheus" by 
James Baldwin  

Prometheus is a brother of the Titans, the race 
that ruled the Earth before the Greek gods were 
born. His greatest desire is to make life easier 
for the humans that are peopling the world.  
 
Prometheus did not care to live amid the clouds 
on the mountain top. He was too busy for that. 
While the Mighty Folk were spending their time 
in idleness, drinking nectar and eating ambro-
sia, he was intent upon plans for making the 

world wiser and better than it had ever been 
before.  
 
He went out amongst men to live with them 
and help them; for his heart was filled with sad-
ness when he found that they were no longer 
happy as they had been during the golden days 
when Saturn was king. Ah, how very poor and 
wretched they were! He found them living in 
caves and in holes of the earth, shivering with 
the cold because there was no fire, dying of 
starvation, hunted by wild beasts and by one 
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another-the most miserable of all living crea-
tures.  
 
"If they only had fire," said Prometheus to him-
self, "they could at least warm themselves and 
cook their food; and after a while they could 
learn to make tools and build themselves 
houses. Without fire, they are worse off than 
the beasts."  
 
Then he went boldly to Jupiter and begged him 
to give fire to men, that so they might have a lit-
tle comfort through the long, dreary months of 
winter.  
 
"Not a spark will I give," said Jupiter. "No, in-
deed! Why, if men had fire they might become 
strong and wise like ourselves, and after a while 
they would drive us out of our kingdom. Let 
them shiver with cold, and let them live like the 
beasts. It is best for them to be poor and igno-
rant, that so we Mighty Ones may thrive and be 
happy."  
 
Prometheus made no answer; but he had set 
his heart on helping mankind, and he did not 
give up. He turned away, and left Jupiter and his 
mighty company forever.  
 
As he was walking by the shore of the sea he 
found a reed, or, as some say, a tall stalk of fen-
nel, growing; and when he had broken it off he 
saw that its hollow center was filled with a dry, 
soft pith which would burn slowly and keep on 
fire a long time. He took the long stalk in his 
hands, and started with it towards the dwelling 
of the sun in the far east.  
 
"Mankind shall have fire in spite of the tyrant 
who sits on the mountain top," he said.  
 
He reached the place of the sun in the early 
morning just as the glowing, golden orb was ris-
ing from the earth and beginning his daily jour-
ney through the sky. He touched the end of the 
long reed to the flames, and the dry pith caught 
on fire and burned slowly. Then he turned and 
hastened back to his own land, carrying with 

him the precious spark hidden in the hollow 
center of the plant.  
 
He called some of the shivering men from their 
caves and built a fire for them, and showed 
them how to warm themselves by it and how to 
build other fires from the coals. Soon there was 
a cheerful blaze in every rude home in the land, 
and men and women gathered round it and 
were warm and happy, and thankful to Prome-
theus for the wonderful gift which he had 
brought to them from the sun.  
 
It was not long until they learned to cook their 
food and so to eat like men instead of like 
beasts. They began at once to leave off their 
wild and savage habits; and instead of lurking in 
the dark places of the world, they came out into 
the open air and the bright sunlight, and were 
glad because life had been given to them.  
 

Maui Discovers the Secret of Fire 
In the Hawaiian and Polynesian oral stories, the 
hero Maui is often the central character. In this 
tale, he discovers the secret of fire by capturing 
alae birds to learn the secret from them. 
 
Hawaiian legend places the scene of Maui's 
contest with the mud-hens a little inland of the 
town of Hilo on the Island of Hawaii. There are 
three small extinct craters very near each other 
known as The Halae Hills. One, the southern or 
Puna side of the hills, is a place called Pohaku-
nui. Here dwelt two brother birds of the Alae 
family. They were gods. One had the power of 
fire making. Here at Pohaku-nui they were ac-
customed to kindle a fire and bake their dearly 
loved food—baked bananas. Here Maui 
planned to learn the secret of fire. The birds 
had kindled the fire and the bananas were al-
most done, when the elder Alae called to the 
younger: "Be quick, here comes the swift son of 
Hina." 
 
The birds scratched out the fire, caught the ba-
nanas and fled. Maui told his mother he would 
follow them until he learned the secret of fire. 
His mother encouraged him because he was 
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very strong and very swift. So he followed the 
birds from place to place as they fled from him, 
finding new spots on which to make their fires. 
At last they came to Waianae on the island 
Oahu. There he saw a great fire and a multitude 
of birds gathered around it, chattering loudly 
and trying to hasten the baking of the bananas. 
Their incantation was this: "Let us cook quick." 
"Let us cook quick." "The swift child of Hina will 
come." 
 
Maui's mother Hina had taught him how to 
know the fire-maker. "If you go up to the fire, 
you will find many birds. Only one is the guard-
ian. This is the small, young Alae. His name is 
Alae-iki: Only this one knows how to make fire." 
So whenever Maui came near to the fire-mak-
ers he always sought for the little Alae. Some-
times he made mistakes and sometimes almost 
captured the one he desired. At Waianae he 
leaped suddenly among the birds. They scat-
tered the fire, and the younger bird tried to 
snatch his banana from the coals and flee, but 
Maui seized him and began to twist his neck. 

The bird cried out, warning Maui not to kill him 
or he would lose the secret of fire altogether. 
Maui was told that the fire was made from a ba-
nana stump. He saw the bananas roasting and 
thought this was reasonable. So, according to 
directions, he began to rub together pieces of 
the banana. The bird hoped for an unguarded 
moment when he might escape, but Maui was 
very watchful and was also very angry when he 
found that rubbing only resulted in squeezing 
out juice. Then he twisted the neck of the bird 
and was told to rub the stem of the taro plant. 
This also was so green that it only produced wa-
ter. Then he was so angry that he nearly rubbed 
the head of the bird off—and the bird, fearing 
for its life, told the truth and taught Maui how 
to find the wood in which fire dwelt. 
 
They learned to draw out the sparks secreted in 
different kinds of trees. The sweet sandalwood 
was one of these fire trees. Its Hawaiian name is 
"Ili-ahi"—the "ili" (bark) and "ahi" (fire), the 
bark in which fire is concealed. 
 

 

Directions: Answer the following question(s) relating to the passage titled "Excerpt from "The Story of 
Prometheus" / Maui Discovers the Secret of Fire". 

 
1) **How is Maui's approach to discovering fire in "Maui Discovers the Secret of Fire" different 

from Prometheus's approach in the "Excerpt from 'The Story of Prometheus'"?  
A While Maui discovers that rubbing together roots from the taro plant creates fire, Prometheus 

knows how to create fire, but he is forbidden from sharing the information.  
B While Maui discovers the secret of fire by capturing it from a god, Prometheus steals the secret 

of fire from the sun while it is setting in the West.  
C While Maui discovers the secret of fire by capturing it from a god, Prometheus knows the se-

cret and takes it from the Sun's home in the East.  
D While Maui discovers which bird had the secret of fire by threatening the bird to give him the 

secret, Prometheus knows the secret of fire, but he is forbidden from sharing the information. 

Notes 
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Rationale:  

A Although Prometheus knows how to create fire, he is forbidden by Jupiter from sharing it, and 
Maui discovers the secret of fire in sandalwood, not the taro plant.  

B Although Maui discovers the secret of fire by capturing an Alae bird, Prometheus does not steal 
the secret of fire from the sun in the West, but in the East.  

C This answer correctly characterizes the approaches of both Maui and Prometheus in their re-
spective stories about the origin of fire.  

D Although Prometheus may have known the secret of fire, Maui had to learn from his mother 
which of the birds held the secret of fire. 

 
2) *How did the race of humans change after Prometheus introduced the power of fire to their cul-

ture?  
A They eventually used it to create weapons that they could then turn against Prometheus to get 

more secrets from him.  
B They used the power of fire to gain knowledge so they could eventually drive all the Mighty Folk 

from Mount Olympus.  
C They immediately used it to begin making weapons of war to take on the Mighty Folk in battle.  
D They began to cook their food and become more civilized, shedding their more savage tenden-

cies to move into the light. 
 
Rationale: 

A Although the story states that after humankind was given the secret of fire, they began to cook 
their food and began to "leave off their savage habits," it does not state that they planned to 
turn against Prometheus.  

B Although the story states that after humankind was given the secret of fire, they began to cook 
their food and began to "leave off their savage habits," it does not state that they planned to 
drive the Mighty Folk from Olympus.  

C Although the story states that after humankind was given the secret of fire, they began to cook 
their food and began to "leave off their savage habits," it does not state that they used fire to 
make weapons of war.  

D The story states that once humankind was given the secret of fire, they began to cook their 
food "so to eat like men instead of beasts" and that they "began to leave off their savage hab-
its," which implies that they became more civilized. 
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3) *Which choice is the BEST summary of the text "Excerpt from 'The Story of Prometheus'"?  
A Prometheus, one of the Mighty Folk, wished to share the secret of fire with humankind so that 

they could live more comfortably. Jupiter refused to give Prometheus the secret of fire, so Pro-
metheus had to discover how to ignite a reed from the sun. He shared the secret with human-
kind, so they were able to become strong and rise up against Jupiter.  

B Prometheus, one of the Mighty Folk, wished to share the secret of fire with humankind so that 
they could live more comfortably. Jupiter believed humans were too lowly to be able to main-
tain fire, so he permitted Prometheus to share it. Prometheus set out to the East while the sun 
was rising and caught a reed on fire which he shared with mankind, giving them the knowledge 
of how to make fire. This allowed them to come out of cold and dark caves to live in the open air 
and sunlight, and Jupiter blamed Prometheus for the rise of humankind.  

C Prometheus, one of the Mighty Folk, wished to share the secret of fire with humankind so that 
they could live more comfortably, but Jupiter forbade this. Prometheus set out to the East 
while the sun was rising and caught a reed on fire, which he shared with mankind, giving them 
the knowledge of how to make fire. This allowed them to come out of cold and dark caves to 
live in the open air and sunlight.  

D Prometheus, one of the Mighty Folk, wished to share the secret of fire with humankind so that 
they could take down the Mighty Folk, but Jupiter forbade him. Against Jupiter's wishes, Prome-
theus set out to the East while the sun was rising and caught a reed on fire which he shared with 
mankind, giving them the knowledge of how to make fire, which allowed them to come out of 
cold and dark caves to live in the open air and sunlight. 

 
Rationale:  

A Although most of the details in this statement are accurate, Jupiter forbade Prometheus from 
sharing fire, but Prometheus knew the secret of fire, so he did not have to discover it. While Ju-
piter feared that humans would rise up against him if they gained fire, they did not.  

B Although most of the details in this statement are accurate, Jupiter did not permit Prometheus 
to share the secret of fire with humankind. 

C This response includes the accurate and pertinent details of the story.  
D Although most of the details in this statement are accurate, Prometheus did not want human-

kind to use fire to take down the Mighty Folk 
 
4) *Why did Jupiter deny Prometheus' request to provide human beings the knowledge of fire?  

A Jupiter thought that fire would make humans wise and powerful like the Mighty Ones.  
B Jupiter thought that humans would burn down Mount Olympus, his home.  
C Jupiter thought that humans would use it to make machines they could turn against the Mighty 

Ones.  
D Jupiter thought that humans would use the power of fire to create new Mighty Ones. 

 
Rationale:  

A Jupiter was afraid that humans would gain power from fire, and they would storm Mount 
Olympus to drive the Mighty Ones out.  

B Jupiter was afraid that the humans would use fire to become powerful enough to drive them 
out from Olympus, not burn it down.  

C Although Jupiter thought that humans might use fire to gain enough wisdom to take on the 
Mighty Ones, there is no implication that they would build machines.  

D Although Jupiter was afraid that humankind would use fire to gain wisdom to rival the Mighty 
Ones, it is not implied that they would create new ones. 
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Read this sentence from the text.  

Ah, how very poor and wretched they were!  

5) **If the author were to replace the word wretched in the sentence, which word would have a 
similar impact on the reader?  

A unrelenting 
B diseased  
C pitiable 
D repentant 

 
Rationale:  

A Because the misery of the humans in the passage was 'unrelenting' before the discovery of fire, 
some may misinterpret the context of the phrase.  

B Although in some contexts the word 'wretched' could imply diseased, in this sentence there is 
no indication that this is the case.  

C The word that would have the most similar impact to the word 'wretched' in the sentence is 
the word 'pitiable' since they both imply discomfort. 

D Since the word 'repentant' implies a humility before a deity, and the primary characters of the 
passage are deities, some readers may confuse the intent of the word. 

 
Directions: Read the passage below and answer the question(s) that follow. 
 

Sample Questions 

ELAGSE6RL5: Analyze how a particular sentence, chapter, scene, or stanza fits into the overall 
structure of a text and contributes to the development of the theme, setting, or plot. 

ELAGSE6RL6: Explain how an author develops the point of view of the narrator or speaker in a text. 

ELAGSE6L5: Demonstrate understanding of figurative language, word relationships, and nuances in 
word meanings. 

Directions: Read the passages below and answer the question(s) that follow. 
Leisure by William H. Davies 

What is this life if, full of care,  
We have no time to stand and stare? 
 
No time to stand beneath the boughs  
And stare as long as sheep or cows:  
 
No time to see, when woods we pass,  
Where squirrels hide their nuts in grass:  
 
No time to see, in broad daylight, 
Streams full of stars, like skies at night:  
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No time to turn at Beauty’s glance,  
And watch her feet, how they can dance:  
 
No time to wait till her mouth can  
Enrich that smile her eyes began?  
 
A poor life this if, full of care,  
We have no time to stand and stare.   

The Doe 
Beep… beep… BEEP! An arm reaches out and presses the alarm clock’s off button. 
 
 “Okay, okay, I’m up,” grumbles 15-year-old Maggie.  
 
She throws back the blanket and descends the stairs to the kitchen. It’s a Thursday. Earlier in the week, 
she hopped down the stairs two at a time, like a hare, but today she’s more like a tortoise.  
 
As soon as she has some cereal and milk in her favorite bowl, Maggie plunks herself in front of the com-
puter in the living room to check and respond to her e-mail messages. There are 12 new ones since she 
checked her inbox at nine o’clock last night. She responds to each of them quickly, acknowledging a few 
silly but funny jokes, and also confirming her intentions to run for president of the student council, play 
on the basketball team, and help out with an upcoming fundraiser. 
 
 “Maggie!” her mother says loudly from the adjoining room. From the slightly annoyed tone of her 
voice, it is clear it probably isn’t the first time she has spoken.  
 
“Yes, sorry Mom. I was busy.”  
 
“I said, the bus will be here any minute. You better get going.”  
 
“Okay, Mom.”  
 
Maggie looks down and sees that most of the cereal is still in the bowl, now slightly mushy instead of 
crunchy and crisp. After hurriedly eating a few more spoonful’s, she empties the bowl and places it in 
the sink.  
 
Just as Maggie is about to pull the heavy oak door shut behind her, her mother speaks to her from the 
hallway. Her arms are folded, and she is wearing a slightly worried expression.  
 
“I love that you’re interested in so many things, Maggie, but sometimes I get a little concerned about 
you. You’re trying to do too much, don’t you think?”  
 
“Don’t worry, Mom, I’m fine,” Maggie says, softly closing the door after blowing her mother a kiss.  
 
As she makes her way to the bus stop, though, she wonders whether that is 100 percent true. Lately, it 
seems as though she is racing through life, staring at a computer screen and frantically typing messages, 
or else sprinting from one activity to the next. But life is supposed to be busy, right? Getting things 
done, accomplishing things—that is what it is all about.  
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Sensing a tiny flutter of movement from the corner of her eye, Maggie slows her pace and turns her 
head slightly to the right. At first, she sees nothing of interest in the large, snow-covered park. Then, a 
small movement again attracts her attention. There, in the middle of the white field, is a deer. 
 
Her head tells her to keep walking, that she might miss her bus if she doesn’t hurry. If she is early, she 
can use any extra time to do some advance planning for the fundraiser.  
 
Her feet don’t obey her, though. Maggie stops completely, giving all of her attention to the beautiful an-
imal. She holds her breath, scared that the tiniest noise might scare it off. Its eyes and nose are the color 
of coal, its ears raised and alert. It seems to be looking directly at her. After just a few seconds, it turns 
and hops gracefully through the fluffy drifts, its white tail bouncing as it disappears from sight. Reluc-
tantly, Maggie continues walking, but now she wears a tiny smile as she pictures the doe, the first one 
she has ever seen in nature with her own two eyes. 
 

Maggie arrives at the bus stop just as the large yellow vehicle is pulling up to the curb. Finding an empty 
seat, she scoots in next to the window. Maggie spends the entire drive with her forehead pressed 
against the cool glass, observing how the snow has collected on the tops of branches and admiring the 
rows of shiny icicles hanging from rooftops.  

When the sight outside the window changes to the brick exterior of the school, Maggie feels ready to 
face the day. Grabbing her backpack and stepping off the bus, she realizes that those few moments on 
the sidewalk and the short minutes in the bus had been the best part of her entire week. 

Notes 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 



 Student Learning Guide: Clarifying the Learning Targets- Unit 2 
 

32 
 

6th Grade 

ELA 
 

Read lines 1 and 2 from “Leisure.”  
What is this life if, full of care / We have no time to stand and stare?—  
6) *Which meaning of the word care best fits these lines?  

A fondness  
B caution  
C protection  
D concern 

Rationale:  
A This is a sense of the word "care" (as in "the care I have for my hobby"), but this is not the sense 

of the word that best fits these lines. 
B This is a sense of the word "care" (as in "handle with care"), but this is not the sense of the word 

that best fits these lines.  
C This is a sense of the word "care" (as in "under the care of a doctor"), but this is not the sense of 

the word that best fits these lines.  
D In these lines, the word "care" means "concern" or "worry." 

7) **Which phrase BEST describes the point of view used for "The Doe"?  
A a third-person narrator limited to one character’s thoughts  
B two separate first-person narrators, offering the thoughts of each  
C a first-person narrator offering only Maggie's thoughts  
D a third-person narrator that offers many characters’ thoughts 

Rationale:  
A The story is told from third-person limited, which is Maggie's point of view.  
B Though there are two main characters in the story, it is not told in first-person or in two 

separate first-person accounts.  
C Though the story is limited to Maggie's thoughts and internal feelings, it is told from a third-

person narrator.  
D The story is told in third person, and there is more than a single character in the story, but the 

story isn't told from the point of view of multiple characters, only from Maggie's. 

8)     **Read paragraph 16 from “The Doe.” What does the doe represent in this context?  
A The doe symbolizes Maggie’s curiosity  
B The doe symbolizes nature.  
C The doe symbolizes Maggie’s busy life  
D The doe symbolizes beauty and peace 

Rationale:  
A Although this is a feasible choice because Maggie is an inquisitive girl, it does not really identify 

the symbolism present in the paragraph.  
B This is a logical conclusion, but it does not fit the context. 
C This is just the opposite of what the doe represents.  
D The author presents the doe at a moment when Maggie is rushing to school; the detailed 

description of the animal and its movement forces the reader to stop and appreciate the 
surroundings, thereby suggesting a beautiful and tranquil moment. 
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Sample Questions 

ELAGSE6RI2: Determine a central idea of a text and how it is conveyed through particular details; pro-
vide a summary of the text distinct from personal opinions or judgments. 

ELAGSE6RI4: Determine the meaning of words and phrases as they are used in a text, including figura-
tive, connotative, and technical meanings. 

ELAGSE6RI7: Integrate information presented in different media or formats (e.g., visually, quantita-
tively) as well as in words to develop a coherent understanding of a topic or issue. 

ELAGSE6L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on Sixth Grade reading and content, choosing flexibly from a range of strategies. 

Directions: Read the passage below and an-
swer the question(s) that follow. 
Adolescent Hearing Loss on the Rise  

I must admit that in the past several years there 
has been a change in my ability to hear things 
clearly. By no means is it dramatic, but it is 
noticeable. Just yesterday, as I was playing an 
online game, I had to remove the earbuds from 
my ears to hear my mom’s high-pitched request 
for me to join the dinner table. “Jefferson! 
Dinner is ready!” was completely 
overshadowed by intense action moves and 
background music from the video game. 
Listening to music and other types of media has 
become a daily part of most preteens’ lives. 
Adolescents enjoy music while exercising, 
participating in social events, and even while 
doing homework. Some choose to hear music 
through loud speakers, but many teens prefer 
portable devices with headphones. Why are 
headphones—or earbuds—so popular? It’s 
simple. You are allowed to enjoy your own 
personal selection of music and no one else has 
to know what you are listening to. However, 
this luxury comes with a steep price. Recent 
studies have shown that increased use of 
personal media devices such as headphones 
and earbuds is causing young people to lose 
their hearing.  

Then and Now According to a study in the 
Journal of the American Medical Association, 
there has been a whopping 30 percent increase 
in hearing loss among teens today compared to 
teens of the 1980s and 1990s. Currently, of 
every five teens, at least one (which is about 6.5 

million worldwide) has some form of hearing 
loss. Hearing loss affects 20 percent of 
adolescents aged 12 to 19, which happens to be 
a 5 percent increase over the past 15 years. 
Why are today’s adolescents more likely to 
suffer from hearing loss? There are certainly 
enough warnings about the dangers of listening 
to music too loudly. Brian Fligor, an 
audiologist,1 simply thinks that teens are 
listening to twice the amount of music and 
other forms of media as teens from previous 
generations. Therefore, this has certainly 
increased hearing loss among this population.  

Effects of Hearing Loss Hearing loss does affect 
development. The American Speech-Language-
Hearing Association (ASHA) states that hearing 
affects skill development such as vocabulary, 
sentence structure, and speaking. Hearing loss 
can also interfere with academic achievement. 
For example, students with mild to moderate 
hearing loss may perform one to four grade 
levels lower than peers with normal hearing. 
With management, skills can be further 
developed. It is best, however, to use 
preventive measures first.  

Stop Hearing Loss in its Tracks If you are a teen 
who has suffered minor hearing loss, it’s not 
too late to prevent further damage. Kristina 
Rigsby, a pediatric audiologist2 at Vanderbilt 
University, recommends following these tips in 
order to prevent hearing loss:  

● Less is more: Decrease the amount of time 
you spend listening to music devices and 
replace this time with fun, safe activities. 
Listening to devices with levels more than 80 
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dB3 for long periods of time can promote 
hearing loss.  

● Follow the 60/60 rule: Only use 60 percent of 
the device’s volume level for no more than 60 
minutes at a time. Invest in noise-cancelling 
headphones. When you decrease the amount of 
outside noise you hear, you are least likely to 
turn your device up to a higher volume.  

● Monitor noise levels around you: If you know 
you are in the danger zone, find a way to stop 
or get away from the noise.  

New Year, New Me With all the data on teens 
and hearing loss, I’m ready to change. There’s 
nothing that I love more than listening to a 
unique blend of hits on my personal music 
player. Well, there is one thing. I love the 
opportunity to control the damage that I’m 
doing to my own body. I’m going to follow the 
recommended tips in hopes that the next time 
my mom calls me to the dinner table, I can hear 
her loud and clear. 

Directions: Read the passage below and answer the question(s) that follow. 
1audiologist: health-care professionals who evaluate and treat hearing loss  
2pediatric audiologist: an audiologist who works primarily with children 
3dB: abbreviation for decibel, a unit that measures sound intensity 

Sound Level, Sound Intensity, and Recommended Limits 

Sound Level    Sound Intensity  Recommended Limits 

School cafeteria    85dB   8hr 

Band class    90dB   2hr 

Personal stereo/high volume  105dB   5min 

Loud music concert   110dB   1.5min 

Ambulance siren   120dB   9s 

Fireworks show    140dB   immediate hearing damage possible 

Directions: Answer the following question(s) relating to the passage titled "Adolescent Hearing Loss 
on the Rise". 

Read this sentence from paragraph 2.  

However, this luxury comes with a steep price.  

9)  **What is the meaning of the underlined portion of the sentence?  
A Listening to loud music for extended periods will cause hearing loss.  
B Listening to personal media devices is expensive.  
C Everyone cannot afford headphones or earbuds.  
D Using audio equipment is not worth losing your hearing 

Rationale:  
A This is a figurative saying that means if you take part in this activity, it may cost you your 

health. Most people consider health to be of great importance.  
B Literally, “steep price” refers to a luxury being expensive and many personal media devices are 

considered pricey. However, “luxury comes with a steep price” is a figurative statement.  
C “Luxury” is an exaggeration. Personal music devices would then be seen as extravagant goods. 

But “luxury comes with a steep price” is a figurative statement.  



 Student Learning Guide: Clarifying the Learning Targets- Unit 2 
 

35 
 

6th Grade 

ELA 
 

D Listening to personal audio equipment at high levels may cost you your hearing, but the saying 
does not imply that listening to music is not worth losing your hearing. 

*Read this sentence from paragraph 2 of the text.  

Some choose to hear music through loud speakers, but many teens prefer portable devices with 
headphones. 

10) **The word portable comes from the Latin word portāre, meaning "to carry." What does portable 
mean in this sentence?  

A an electronic system  
B B. having few parts  
C to contain equipment  
D easy to move around 

Rationale:  
A While this may relate to the word "device" referred to in the sentence, this meaning does not 

relate to the Latin root, which is a verb, not a noun.  
B Although a "portable" device may have few parts, causing it to be lightweight and easy to carry, 

this meaning does not relate to the Latin root "to carry."  
C Though a device does contain some sort of electronic equipment, the etymology of the word 

does not suggest this meaning.  
D This meaning relates to the Latin root "to carry" in that something "portable" is easy to carry. 

11)  ***Which detail BEST helps to express the central idea from the text?  
A Adolescents frequently include music in many different activities.  
B Personal music devices are solely to blame for teen hearing loss.  
C Hearing loss among teens will increase if prevention strategies are ignored.  
D Hearing loss affects intellectual development in children. 

Rationale:  
A This detail from the text supports the idea that adolescents love to listen to music, but it does 

not support the central idea that listening to personal music devices has increased hearing loss 
in teens.  

B Although personal music devices such as headphones and earbuds have contributed to hearing 
loss among young people, the inclusion of the chart suggests that other activities are potentially 
damaging as well. Therefore, this detail is a misrepresentation of the text and does not clearly 
conclude the central idea.  

C Despite several warnings, teen hearing loss has increased over the past 15 years because 
teens are not taking the proper precautions. Adhering to the guidelines for limiting risks plays 
a key role in whether teens will continue to lose their hearing over the years. Thus, this detail 
contributes to the central idea of the text, which is that adolescent hearing damage is on the 
rise due to extensive usage of personal media devices.  

D This statement is a detail from the text that states the effects of hearing damage, but it does not 
express the ideas of the central idea because it does not support the conclusion that listening to 
personal media devices over long periods decreases hearing. 

 
 



 Student Learning Guide: Clarifying the Learning Targets- Unit 2 
 

36 
 

6th Grade 

ELA 
 

12)  *According to the chart, which activity is MOST similar to the sound intensity of listening to loud 
music with headphones?  

A eating lunch in the school cafeteria  
B attending a live rock concert  
C  participating in band class  
D going along for an ambulance ride 

Rationale:  
A The sound intensity of a school cafeteria is 85 dB, which is not too far from the 105 dB of a 

personal stereo, but not as close as the 110 dB of a concert.  
B The sound intensity of a loud concert is 110 dB, which is similar to listening to a personal 

stereo at high volume (105 dB).  
C At 90 dB, band class is just 15 dB less than the sound intensity of listening to a personal music 

device, but not as similar as the 110 dB of a loud music concert.  
D Since an ambulance siren is 120 dB, that is already 15 dB higher than listening to a personal 

stereo at high volume. 

Sample Questions 

ELAGSE6W5: With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach. 

ELAGSE6RI1: Cite textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text. 

ELAGSE6RI3: Analyze in detail how a key individual, event, or idea is introduced, illustrated, and 
elaborated in a text (e.g., through examples or anecdotes). 

ELAGSE6RI5: Analyze how a particular sentence, paragraph, chapter, or section fits into the overall 
structure of a text and contributes to the development of the ideas. 

ELAGSE6RI6: Determine an author’s point of view or purpose in a text and explain how it is conveyed 
in the text. 

ELAGSE6RI8: Trace and evaluate the argument and specific claims in a text, distinguishing claims that 
are supported by reasons and evidence from claims that are not. 

ELAGSE6RI9: Compare and contrast one author’s presentation of events with that of another (e.g., a 
memoir written by and a biography on the same person). 

Directions: Read the passages below and answer the question(s) that follow. 

 

Madeleine Albright: A Lifetime of Service  

“When [my family] came from England during 
the war, people said, ‘You are welcome here. 
What can we do to help?’ I am a beneficiary of 
the American people’s generosity, and I hope 
we can have comprehensive immigration 
legislation that allows this country to continue 
to be enriched by those who were not born 

here.” These words, spoken by Madeleine 
Albright in 2008, reflect a true admiration for 
the country. And as an immigrant, she hopes 
that the country’s laws can establish a way for 
more people to come to America — not only to 
reach their own dreams, but to improve the 
country for all of its citizens. Albright has spent 
all of her adult life working to improve America 
and its relationships with foreign countries. Her 
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long political career shows how dedicated she 
is. When she finished college and graduate 
school, she worked on a presidential campaign 
and served as a senator’s assistant. Next, she 
worked as a contact for the National Security 
Council. During this time, Albright wrote a book 
on the politics of Poland. Then she joined the 
faculty of Georgetown University. She 
continued to help people with presidential 
campaigns. Eventually, President Clinton chose 
her to be the ambassador to the United 
Nations. When she became secretary of state, 
Albright was the first woman in history to hold 
the position. After she served as secretary of 
state, Albright became the chairman for the 
National Democratic Institute, a group that 
seeks to strengthen democratic institutions 
worldwide. This means that she helps countries 
improve their elections so that they are safe 
and fair. Through this organization, she also 
helps women have a voice in politics. During her 
life, Albright has written many books, including 
a memoir and a book of advice to the president. 
Madeleine Albright’s career and service to 
America have been amazing, and she continues 
to work to make the country better. She is a 
public speaker and enjoys sharing her 
experiences with others. She will likely 
influence American politics for many years to 
come. 

Madeleine Albright Biography  

The land of the free and the home of the brave: 
for many years, people have written songs and 
poetry about the advantages of living in 
America. For an immigrant who fled a difficult 
country, these words have special meaning. For 
Madeleine Albright, they were especially 
important. Madeleine Albright was born in 
Czechoslovakia in 1937. During the first eleven 
years of her life, Albright’s family moved several 
times and lived in three different countries 
because of political changes in Czechoslovakia. 

In 1948, after the communist take-over of the 
Czech government, her family moved to New 
York. Albright’s family was encouraged to stay 
in America; they were given political asylum, 
which means they were granted a safe place to 
live. Albright was glad to stay in America, and 
she soon became a United States citizen. After 
high school, she studied politics in college. She 
wanted to be a leader and enjoyed studying 
relationships between countries. After 
graduating from college, she moved on to 
graduate school. When she finished, she began 
her career, working her way up from serving on 
a school board to serving as an ambassador to 
the United Nations. Her ultimate dream was 
fulfilled when she became the first female 
secretary of state. After being appointed 
secretary of state, Albright received some 
shocking news. She learned that her 
grandparents had died many years prior in the 
Nazi concentration camps. Albright found out 
that many of the things she had been told about 
her childhood were not true. She thought her 
family moved often because of her father’s job, 
but it was really to escape the dangers of war. 
Such news must have been awful to Albright. 
However, she had spent her life using her 
strength and intelligence to overcome, and this 
time was no different. She researched the truth 
about her family. She overcame her shock and 
appreciated her life in America all the more. 
Madeleine Albright believes that growing up in 
the United States is the most significant reason 
she became who she is today. “For me,” said 
Albright, “being raised in a free America made 
all the difference.” 
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Directions: Answer the following question(s) relating to the passage titled "Madeleine Albright: A 
Lifetime of Service / Madeleine Albright Biography". 

13)  ***In the passage "Madeline Albright: A Lifetime of Service," how does the author convey their    
point of view to the reader?  

A The author uses Albright's position as the United States' first secretary of state to show how she 
helped advance the cause of feminism.  

B The author uses quotations from subject matter experts to support Albright's proactive 
approach to immigration.  

C The author uses detailed statistics to show how Albright's view of immigration is supported by 
research and inquiry.  

D The author uses details about Albright's life, along with personal quotes by Albright, to show 
that she supports the idea of immigration. 

Rationale:  
A Although the author does mention Albright's service as the secretary of state, they do not 

mention the cause of feminism in the article.  
B Although the author uses quotations from Albright herself, there are no quotations from other 

subject matter experts.  
C Although Albright does support immigration, there are no immigration statistics in the passage 

to support that point.  
D The author uses personal quotes by Albright, as well as biographical detail about her to detail 

her support of immigrants; the use of this information conveys the author's point of view 
regarding the topic. 

14)  ***Which BEST explains why the author presents the information in “Madeleine Albright 
Biography” in chronological order?  

A The events later in Albright’s life are most interesting, and the author wants them to be 
memorable.  

B The events in Albright’s early life are most unusual, so the author addresses them first.  
C The events in Albright’s life got better as she grew older, and the author wants to build 

suspense.  
D The events of Albright’s life are all important, so the author lists them in order. 

Rationale:  
A Sometimes authors present the most important information at the end so that the reader 

remembers it. However, in this case, all of the events of Albright's life are important, not just the 
events in her later adulthood.  

B Several events in the early part of Albright's life played a significant role in her later life. Yet, 
these events are not particularly unusual, and even if they were, the author chooses 
chronological order because a life story should be told in order from beginning to end.  

C Though some of the most prestigious positions held by Albright occurred later in her life, the 
author presents them at the end of the passage because the passage is told in chronological 
order. The author is not trying to build suspense.  

D Each event in the the life of Albright is a significant part of her story, so it makes sense to 
present them in order. 
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15)  **The authors of both texts are MOST LIKELY to agree that Albright is which of the following?  
A entertaining  
B remarkable  
C cautious  
D imaginative 

Rationale:  
A A reader can be entertained by reading the life story of a fascinating person, but neither passage 

shows Albright to be particularly entertaining.  
B The information presented in both passages demonstrates that both authors feel that Albright 

is a remarkable person.  
C The events of Albright's life could possibly lead her to exercise caution, but this is not generally 

supported in either passage.  
D Many immigrants dream of a better life in a new country, but Albright ended up in America 

almost accidentally, so this choice is not generally supported by the text. 

  16)  **Which idea is introduced by the quote in paragraph 1 of “Madeleine Albright: A Lifetime of  
 Service”? 

A Family is important.  
B Immigration can be a positive experience.  
C Strict laws are beneficial to any society.  
D America is a strong country 

Rationale:  
A Although Albright's family is mentioned in this quote and they were important to her, the idea 

that family is important is not the reason the author placed this quote here.  
B By explaining that the American people were generous to Albright and her family when they 

were immigrants and by stating her support for legislation that allows the country to be 
enriched by immigrants, Albright is declaring that being an immigrant was a positive 
experience.  

C Although legislation is mentioned in this quote, Albright is not saying that strict laws are 
beneficial. The rest of the passage does not support this idea.  

D Although Albright admires a country strong enough to welcome an immigrant family, this is not 
the idea introduced in this quote nor developed in the passage. 

17)  ***Which sentence from “Madeleine Albright: A Lifetime of Service” BEST shows that Albright’s 
work benefited people in America and other countries?  

A She continued to help people with presidential campaigns.  
B This means that she helps countries improve their elections so that they are safe and fair.  
C During her life, Albright has written many books, including a memoir and a book of advice to the 

president.  
D Madeleine Albright’s career and service to America have been amazing, and she continues to 

work to make the country better. 
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Rationale:  
A This statement shows that Albright is helpful, but because the statement refers to American 

presidential campaigns, it is not the best evidence that her influence is worldwide.  
B This statement, which claims that Albright works with other countries to improve their 

democratic processes, shows that she helps not just America but other countries as well.  
C  The books that Albright has written could have affected people in other countries. However, 

the text does not support this.  
D This statement shows that people in America have benefited from Albright's service, but it does 

not explain how people in other countries have benefited. 

18)  ***Which paragraph of the text “Madeleine Albright: A Lifetime of Service” offers the BEST 
support for the claim that Ms. Albright "will likely influence American politics for many years to 
come."  

A paragraph 1  
B paragraph 2  
C paragraph 3  
D  paragraph 4 

Rationale:  
A This paragraph is mainly about why she is grateful to the U.S. for receiving her warmly when she 

immigrated here.  
B Like paragraph 1, this paragraph is mainly about her being grateful to the U.S. for receiving her 

warmly when she immigrated here. That is why she hopes to help the U.S. continue to welcome 
immigrants.  

C This is a very plausible choice because it includes a number of her accomplishments that were 
influential. However, the keyed response offers even stronger support for the claim.  

D This paragraph offers the strongest support for the claim in paragraph 5. It includes details 
about her service as secretary of state and as chairman for the National Democratic Institute 
and her influence on increasing the voice of women in politics. 

19)  **You want to let your cousin know all about your trip to Disneyland. What form of writing would 
you use to communicate to your cousin?  

A editorial  
B business letter  
C personal letter  
D report 

Rationale:  
A Student(s) may have believed that an editorial would be appropriate because it contains 

personal opinions; however, a personal letter would be more appropriate.  
B Student(s) may have thought that since it is a letter to someone about a location, it should be in 

the business format; however, a business letter is too formal for this context.  
C Correct answer  
D Student(s) may have thought that because it is about Disneyland, the correct format would be a 

report; however, this form of writing does not fit the context. 
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Notes 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Sample Questions 

ELAGSE6RL10: By the end of the year, read and comprehend literature, including stories, dramas, and 
poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end 
of the range. 

ELAGSE6L1: Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

ELAGSE6L2: Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

 

Directions: Read the passage below and answer the question(s) that follow. 

Building Confidence 

I grew up on a pineapple plantation on 
one of the islands in the Philippines. It was a 
large plantation surrounded by forests, hills, 
and rivers. One day I wanted to go on a hike to 
see a large waterfall that was far from my 
house. I heard it was impressive; people had 
told stories of its beauty and power. I wanted to 
see for myself. 

I told my father I was planning to go on 
a long hike that would take all day. He agreed I 

could go, if I took Sergeant Arsenio with me. 
Sergeant Arsenio was one of the security guards 
on the pineapple plantation, and he was one of 
my favorites. He was very friendly and always 
calm. 

The next day after breakfast, Sergeant 
Arsenio and I started the hike. We walked for 
many miles until we reached the edge of the 
plantation at lunchtime. We rested for a while 
after our lunch and then headed down a large 
canyon where the river with the waterfall 



 Student Learning Guide: Clarifying the Learning Targets- Unit 2 
 

42 
 

6th Grade 

ELA 
 

flowed. The trail became smaller and steeper as 
we walked down into the canyon. 

There were many vines and plants on 
both sides of the trail. Trees grew overhead and 
their branches filled the sky like a giant 
umbrella. When we got to the bottom of the 
canyon, we came to the spot on the river where 
we would find the waterfall. The trail was flatter 
now, but the rocks and boulders made it 
difficult to climb. 

 Sergeant Arsenio walked ahead of me 
at an easy pace. As we talked about the trail, we 
saw the river, and the many trees, plants, and 
flowers. He always told interesting facts that 
roused my curiosity. 

 We finally reached the waterfall in the 
afternoon. It was the most exciting and 
powerful one I had ever seen. The roar of the 
water was so loud we had to shout to hear each 
other speaking. We spent some time exploring 
the area of the river around the waterfall. I 
wanted to spend hours there. 

 Sergeant Arsenio looked at the sky. I 
could tell by his face that it was time to head 
home. I did not want to leave, but it was getting 
late. Sergeant Arsenio pointed to some clouds 
that were starting to cover the sky. I knew it 
was wise to head back home. 

 As we walked back down the canyon, I 
noticed that tiredness was overpowering me. It 
was getting more difficult to step over rocks 
and boulders. The clouds got darker and a light 
rain began to fall. 

 We finally arrived at the part of the trail 
that climbed out of the valley. The ground 
became slippery and muddy from the rain. As 
we started to walk uphill, I started slipping. I 
tried very hard to keep from falling down. 
Ahead of me, I noticed Sergeant Arsenio 

keeping up a steady pace, and he never seemed 
to slip or struggle at all. 

 "Watch me," he would say. "I'll show 
you how to keep from falling." 

 I ignored him and continued to walk the 
way I had since I could remember. After all, 
walking is not that difficult. 

 After five minutes of struggling to stay 
upright, my left foot gave way to mud, causing 
me to fall on my back. When I looked up, I could 
see Sergeant Arsenio walking ahead of me. 

 "How does he do it?" I asked myself as I 
walked behind him. "How does he keep walking 
steadily uphill in all this mud?" 

 I decided to watch Sergeant Arsenio 
closely as he walked ahead of me. His steps 
were more secure than mine were. He was 
placing one foot solidly and securely on the 
ground. Then he took another step. He planted 
each foot firmly before he took another step. 

 "That's it!" I thought. "I'm going to do 
what he does. Let's see, plant my foot. Now 
take the next step." 

 I continued to mimic Sergeant Arsenio's 
walk. I knew I had to be careful. I was hesitant 
at first, but I eventually gained confidence. I 
realized I was not slipping and stumbling 
anymore. I noticed I was not tired or cold 
either. It seemed like no time at all before we 
had climbed out of the canyon and onto the flat 
road that led home. 

 That day is one I will remember forever. 
I heard interesting facts about the island, saw a 
beautiful waterfall, and learned a skill about 
hiking. Most importantly, I learned that 
patience and careful observation are necessary 
if one wants to learn. 

20)  ***Which statement best describes how Sergeant Arsenio's character traits affect the story?  
A His stubborn attitude caused him to walk ahead of the narrator.  
B His fear of getting wet made him want to get out of the canyon immediately.  
C His confident manner convinced the narrator to watch the way he walked.  
D His shyness made it difficult for him to tell the narrator how to walk. 
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Rationale:  
A Student(s) may have assumed that he was stubborn because of the way he walked ahead of the 

narrator. Student(s) may not have realized that he was demonstrating confidence and control.  
B Student(s) may have assumed that he was afraid of getting wet. He was actually concerned 

about the safety of the narrator.  
C Correct answer  
D Student(s) may have assumed that he was shy because he did not stop to tell the narrator how 

to walk. He was actually modeling the walk. 

Notes 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

21)  *Which is the correct way to write the following sentence?  

Rover is the fourth dog to run across our yard.  

A Rover is the fourth dog to run accross our yard.  
B Rover is the forth dog to run accross our yard.  
C Rover is the forth dog to run across our yard.  
D Leave as is. 

Rationale:  
A Student(s) may not have recognized the misspelling of the frequently misspelled word, "across," 

and may have assumed that it has two "c's" in it.  
B Student(s) may not have recognized the misspelling of the frequently misspelled words, fourth 

and across. Student(s) may have thought fourth does not need the "u" and that across needs 
two "c's."  

C Student(s) may not have recognized the misspelling of the frequently misspelled word, fourth 
and may have assumed it does not need the "u."  

D Correct answer 
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22)  *Which sentence is written correctly?  

A Him and they went swimming.  
B Him and them went swimming.  
C He and them went swimming.  
D He and they went swimming. 

Rationale:  
A Student(s) chose the option that used the objective form of the pronoun (him) instead of 

subjective form.  
B Student(s) chose the option that used the objective form of the pronouns (him, them) instead of 

subjective form.  
C Student(s) chose the option that used the objective form of pronoun (them) instead of 

subjective form.  
D Correct answer 

Sample Question 

ELAGSE6L3: Use knowledge of language and its conventions when writing, speaking, reading, or 
listening. 

Family Getaway 

This is the first draft of Kira's essay. It may 
have some errors.  

(1) When was the last time you chose 
where your family went on vacation? (2) 
Usually, the choice is already picked out and 
planned by your parents. (3) What if the choice 
was yours? (4) There are many factors that go 
into choosing a family vacation. (5) You have to 
make sure that it is somewhere that everyone 
would enjoy. (6) Some people absolutely love 
camping and roughing it in the outdoors. (7) On 
the other hand, a lot of people would rather 
relax on a gorgeous resort. (8) They are both 
fun types of things; however, they are quite 
different from each other. 

(9) Camping is something that most 
Americans enjoy. (10) Breathing in the clean 
crisp air while viewing the beautiful scenery is 
very relaxing—yes, relaxing. (11) Even though 
you don't have the normal amenities that you 
do at home, the wilderness can be your home 
away from home. (12) In fact, most 
campgrounds have showers and restrooms to 
use. (13) You can even sleep comfortabley too. 
(14) Who doesn't like a good old fashioned 
campfire with delicious s'mores and scary ghost 

stories? (15) You can't get that on a resort. (16) 
Getting away from your daily routine and 
enjoying the beauty of nature is really a great 
vacation. (17) Many campers bring air 
mattresses so they do not have to sleep directly 
on the ground. 

 (18) When it comes to vacations, 
staying on a resort can definitely be a wonderful 
experience. (19) Not only is it relaxing, but you 
really don't have to do that much work. (20) On 
the other hand, when you go camping you 
usually have more work than you do at home. 
(21) On a resort there is usually delicious cuisine 
and sparkling pools. (22) Sometimes resorts 
have planned activities for families. (23) If you 
go to a beach side resort, like Marion Beachside 
Resort And Villas, there are tons of beach 
activities as well. (24) Spending time with your 
family while relaxing at a resort can be a 
positive experience for everyone. 

 (25) Whether you choose to rough it in 
the outdoors or get away on a relaxing resort, 
try to make the best decision for what's best for 
you family. (26) See what kind of mood they are 
in. (27) Do they want to be adventurous and see 
the great outdoors? (28) Do they want to spend 
time with the family while relaxing by the pool? 
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23)  **Which of the following is the best way to rewrite the two sentences to make one compound 
sentence?  

(27) Do they want to be adventurous and see the great outdoors? (28) Do they want to spend time 
with the family while relaxing by the pool?  

A Do they want to be adventurous and see the great outdoors; do they want to spend time with 
the family while relaxing by the pool?  

B Do they want to be adventurous and see the great outdoors, do they want to spend time with 
the family while relaxing by the pool?  

C Do they want to be adventurous and see the great outdoors, or do they want to spend time 
with the family while relaxing by the pool?  

D Do they want to be adventurous and see the great outdoors—do they want to spend time with 
the family while relaxing by the pool?  

Rationale:  
A Student(s) may have thought it was necessary to use a semi–colon to combine the sentences.  
B Student(s) may have known that a comma was necessary in a compound sentence but may not 

have realized that it needed a coordinating conjunction.  
C Correct answer  
D Student(s) may have thought that the sentence needed a dash to separate the two independent 

clauses. 

Notes 
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Sample Questions 

ELAGSE6W3: Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences. a. Engage and orient the 
reader by establishing a context and introducing a narrator and/or characters; organize an event 
sequence that unfolds naturally and logically. 

ELAGSE6W9: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

 

Read the following text and answer the following questions.  

As Sabrina sat on the bus awaiting her arrival to the summer camp she attended each year, she 
thought about all the times she had been here before. As she sat and thought about her prior 
experiences at camp she remembered the day she first met her best friend Rex.  

"Hi there," said Rex.  

"Hey," said Sabrina. "Why do you look so sad?" asked Rex.  

Sabrina replied, "I don't like it here, I haven't had any fun and I don't know anyone."  

"Well my name is Rex, now you know me," said Rex. "Stop being sad and start having fun. I 
realized early on that this place is what you make of it. If you're going to be sad, then you're not going to 
have any fun. So stop being sad and let's have some fun."  

Sabrina didn't know what to say. No one had made her think about her time here at camp in 
that way before. She paused for a moment and replied, "You're absolutely right."  

Suddenly the bus stopped and there she was waiting like every other year before since she had 
met him. She couldn't wait for her time at camp to begin.  

24)  **Which of the following words best signifies the flashback within the text?  
A awaiting  
B thought  
C experiences  
D prior 

Rationale:  
A Student(s) may have thought that this word best signified the flashback within the text because 

Sabrina had the flashback to when she had met Rex when she was waiting to arrive at camp.  
B Student(s) may have thought that since Sabrina's thoughts were the flashback that this would 

have been the best word that signified the flashback to when she had met Rex at camp.  
C Student(s) may have selected a word that contained what the flashback was about rather than 

the word that signified the flashback.  
D Correct answer 
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Sample Questions 

ELAGSE6W4: Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience. 

ELAGSE6W8: Gather relevant information from multiple print and digital sources; assess the 
credibility of each source; and quote or paraphrase the data and conclusions of others while avoiding 
plagiarism and providing basic bibliographic information for sources. 

ELAGSE6W9: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

 

Read the following passage and answer the questions that follow. 

While researching global warming for her report, Kelly came across the following articles. 

Article 1 Many factors are attributed to the cause of global warming, one of those factors being the 
amount of greenhouse gases emitted by humans. Humans emit many different types of greenhouse 
gases that contribute to global warming. Some examples of these are, fossil fuels in cars, electricity 
production, carbon dioxide, and methane released from landfills. One thing to consider when thinking 
about our contribution to global warming is the effect that global warming has on our planet. We all 
know that the average temperature of the Earth is steadily rising; however, few know the effects that 
this will have. If the warming trend continues at the current rate, it is said that hurricanes and other 
storms will likely become stronger, floods and droughts will become more common, less fresh water will 
be available, and ecosystems will change. All of these outcomes do not paint a good picture for our 
future. 

Article 2 According to a recent study, the past half century has brought with it the most brutal 
snowstorms that our nation has seen. However, snowfall amounts are trending downward. Many 
researchers are citing global warming as the main culprit behind extreme storms and scant snowfall. 
When looking into the effects that global warming plays on climate, less snowfall and increased chances 
of brutal storms makes sense. With an increase in temperature, snowfall is less likely to occur; however, 
when the temperature gets low enough, combined with the slightly warmer air, that's when the 
extreme blizzards can occur. 

25)  **Which of the following statements is best supported by the information within both articles?  
A Humans are the biggest contributor to global warming.  
B Due to the effects of global warming many people are looking for ways to become more 

environmentally friendly.  
C Over the past 5 years regions within the Northeast have endured the worst storms on record.  
D Increases in temperature may result in many arctic animals becoming extinct. 

Rationale:  
A Student(s) may not have known that neither article supports this statement.  
B Student(s) may have thought that this statement would make the most sense considering the 

information presented within the first article; however, this statement is not supported by the 
information within the second article.  

C Correct answer  
D Student(s) may have thought that since both articles mention increases in temperature that this 

statement would have been best supported by both articles. 
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Directions: Read the passage below and answer the question(s) that follow. 

Editorial on Cell Phones in School As most 
students know, our school is considering a ban 
on cell phones. A number of reasons have been 
presented for and against such a ban. In this 
editorial, I will review some of the most 
convincing reasons on both sides of the 
argument. Ultimately, however, I want 
everyone to know that I am opposed to the 
ban. 

Why would anyone suggest the ban in the first 
place? There actually are a number of OK 
reasons for teachers and administrators to be 
concerned about use of cell phones at school. 
Cell phones can distract students, disrupt 
classes, and foster dishonesty. Let us examine 
each point in more detail. 

For one thing, cell phones can be an annoyance. 
If a student is so busy talking or text messaging 
his friends, he may not be paying attention in 
class. For another thing, if a cell phone rings in 
class, it could disrupt instruction. In addition, 

cell phones could be used for a number of 
dishonest purposes. For example, a student 
taking a test could use her cell phone to share 
information with another student who will take 
the same test later in the day and give away 
answers. In much the same way, consider the 
cell phones with a camera feature. A student 
could photograph test questions and sneak 
them out of the exam room. 

Having stated some of the legitimate reasons 
for considering a ban on cell phones, I would 
like to present reasons for allowing cell phones. 
First I will list them; then I will explain them. 
Finally, I will return to the reasons why some 
people support a ban and show why the 
reasons are not compelling. 

Cell phones should be allowed because they 
have become a necessity of modern life; they 
can be lifesaving aids in an emergency, and we 
should not punish the many for the misbehavior 
of the few. In the following paragraphs I expand 
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on each of these points. I may not cover 
everything, but I will try to hit the most 
important ideas. 

Cell phones are a necessity of modern life. 
Students use them to stay in touch with friends 
and family. I am not talking just about 
socializing. Often a student will call home to let 
parents know he is staying late at school, or 
going to the library or a friend’s house. As a 
result, his parents do not worry when he is not 
home on time. A student’s mom might call her 
to let her know that she has been scheduled for 
a doctor’s appointment, or that a meeting place 
or time has been changed. In today’s busy 
world, this kind of instant communication is 
essential. 

Suppose there is a car accident. A student with 
a cell phone can call 911 or her parents. The call 
could prevent a tragedy. Cell phones can save 
lives in an emergency. 

If cell phones are banned because some 
students misuse them, the school will be 
punishing the many because of the misbehavior 
of the few. Hundreds of responsible kids in our 
school will have to suffer because a few clowns 
do not use their cell phones responsibly. Would 
we ban pens and pencils because some violent 
student might use them to poke other kids? I do 
not think so. 

Now, what about the legitimate concerns stated 
earlier? Yes, it is true that cell phones can be a 
distraction if they are used improperly. The 
answer is simple. Students should not be 
allowed to use them in class, unless there is an 
emergency. They may use them at lunch, before 
and after school, and in between classes (as 
long as they are not late for their next class). It 
is also true that a ringing cell phone could 
disrupt a class. Again, the answer is simple. We 
have a rule that ringers must be turned off in all 
classes. Most cell phones can vibrate silently. A 
student will know he has a call but will wait 
until later to return it. Regarding students who 
use cell phones dishonestly, we already have 
rules for punishing cheating, plagiarism, and 
other academic misdeeds. It does not matter 
whether a student photographs a test question 
or writes it on her arm with a pen. Both are 
forms of cheating, and both should be 
punished. 

I hope I have treated both sides of the issue 
fairly. I presented and explained the legitimate 
concerns. I presented and explained the 
reasons cell phones are needed. I have tried to 
explain why the legitimate concerns are not 
compelling or can be handled simply. I hope our 
school leaders will make the right decision and 
not ban cell phones. 

Read paragraph 7.  

Suppose there is a car accident. A student with a cell phone can call 911 or her parents. The call could 
prevent a tragedy. Cell phones can save lives in an emergency.  

26)  **Which change would BEST improve the organization?  
A The second sentence should come last.  
B The last sentence should be moved to the beginning.  
C The first sentence should be moved to the end.  
D The second sentence should come first. 

Rationale:  
A The second sentence gives a good, concrete example of the main idea, but it is not an effective 

conclusion to the paragraph.  
B This change would help the selection make more sense.  
C The first sentence does not serve as an effective conclusion to this paragraph.  
D The second sentence is out of place at the beginning of the paragraph because it jumps abruptly 

to a specific situation without stating the general idea. 
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